




















252 — jayL.Lalonde

Figure 8.2: The so-called Fletcher Stone. Image courtesy of Yarmouth County Museum and Archives.

Figure 8.3: Leif Erikson Trail sign, inviting the “modern-day explorer” to discover Yarmouth County.
Cape Forchu, Nova Scotia (photo: ). Lalonde).
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an important role in marketing local tourism and provides an ongoing link to
Norse imagery. Despite being seemingly innocuous, the local tourism industry
choosing to link the southwestern shore of Nova Scotia to the Norse is complicit
in the fantasy of settler colonial claim to land and belonging.

Conclusion

The Vinland narrative has been used in both historical and popular discourse not
only to reinforce and perform a historiography of White supremacy and Indige-
nous erasure, but also to justify an Anglo settler “birthright” to the East Coast in
particular and to North America in general. This settler entitlement and validation
of White supremacy has been assumed both by settlers of Scandinavian descent
and by Anglo-Americans and Anglo-Canadians. The insistence on relating oneself to
a mythological historiography beginning with the Norse and on defining one’s iden-
tity by these constructed origins constitutes a settler move to innocence and a
particular manifestation of settler colonial tautology.% North American settlers,
especially those on the East Coast, have long sought to establish their identities
as linked to the Norse and to construct the history of North America as begin-
ning with the Norse, rather than with Indigenous occupation since time imme-
morial. Icelanders and other Scandinavian migrant-settlers have been viewed
(and have viewed themselves) as having an established right to settle in North
America, but a much broader group of settlers have claimed to be descendants
of the Norse, thus revealing deep links to the ideas of White supremacy and
Anglo-Saxonism. Local histories, statues, tourism, and other forms of commemo-
ration all use references to Vinland to perform the myth of White origins and to
reinforce the idea of settler entitlement. Together, they form a specifically East
Coast manifestation of settler colonialism and relation to Whiteness. The dis-
courses of discovery, exploration, a “blood connection” to the Norse, and Indige-
nous marginalization cannot be viewed in isolation. They must be recognized as

62 See Travis Wysote and Erin Morton, “The Depth of the Plough’: White Settler Tautologies and
Pioneer Lies,” Settler Colonial Studies 9, no. 4 (2019): 479-504. See Eve Tuck and K. Wayne Yang,
“Decolonization is Not a Metaphor,” Decolonization: Indigeneity, Education, and Society 1, no. 1
(2012): 1-40, for their seminal concept of settler moves to innocence. Here, settlers relating to
Leifr Eirtksson do not attempt to identify as Indigenous (as in “settler nativism”), but they exter-
nalize any colonial violence as not related to them (but to Columbus), or with their imagined
ancestors as predating it in any case. By ordering settler time to begin with Norse explorers, both
Indigenous history since time immemorial and the colonial dispossession starting in 1492 that
made way for an empire of Anglo settler colonies can be easily and conveniently ignored.
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elements reinforcing the doctrines of colonialism, especially those of discovery
and of occupation, the combination of which has formed the basis of British co-
lonial sovereignty claims and traces of which are still clearly visible in contem-
porary Canadian court decisions and popular historical understandings.
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Chapter 9

Colonialism 2.0? Medieval Saami-Norse
History in Norwegian Upper Secondary
School Textbooks

Introduction: Colonialism in Textbooks

Textbooks hold significant power in shaping the worldviews of entire generations."
History texthooks in particular are by no means “neutral” media and have been
exploited for contrary purposes, such as furthering nation-building and national
identity in the nineteenth century, and cosmopolitanism and international under-
standing in the twentieth.? The field of textbook research is correspondingly broad.
In the context of increasing efforts at decolonization, one important branch of
study is dedicated to investigating how textbooks deal with colonial pasts and in-
clude marginalized groups.?

This chapter will examine four Norwegian history textbooks published in 2021
and based on the new national curriculum, in order to ascertain how this latest
generation of textbooks deals with the country’s colonial past. Norway is not com-
monly associated with colonialism, even though it has acted, from the nineteenth
century on,* as a colonial power towards its Indigenous peoples. Furthermore, Nor-

1 Michael H. Romanowski, “Reading Beyond the Lines: What Students Learn from Their History
Textbooks,” in Textbook Violence, ed. James R. Lewis, Bengt-Ove Andreassen, and Suzanne Anett
Thobro (Sheffield: Equinox Publishing, 2017), 7-8.

2 Torun Granstrgm Ekeland, “Enactment of Sdmi Past in School Textbooks: Towards Multiple
Pasts for Future Making,” Scandinavian Journal of Educational Research 61, no. 3 (2017): 319-32;
Susanne Grindel, “Colonial and Postcolonial Contexts of History Textbooks,” in Palgrave Hand-
book of Research in Historical Culture and Education, ed. Mario Carretero, Stefan Berger, and
Maria Grever (London: Palgrave Macmillan, 2017), 259; Falk Pingel, UNESCO Guidebook on Text-
book Research and Textbook Revision (Paris: UNESCO, 2010), 8; Robert Maier, “Tools in Teaching
Recent Past Conflicts: Constructing Textbooks Beyond National Borders,” in Carretero et al., eds,
Palgrave Handbook, 674.

3 Andrew Mycock, “After Empire: The Politics of History Education in a Post-Colonial World,” in
Carretero et al., eds, Palgrave Handbook, 391-92.

4 The recent report of the Norwegian Truth and Reconciliation Commission applies the term to
processes that occurred as early as the fifteenth and sixteenth centuries, see Sannhets- og Forso-
ningskommisjonen, “Sannhet og forsoning — Grunnlag for et oppgjer med fornorskingspolitikk
og urett mot samer, kvener/norskfinner og skogfinner: Rapport til Stortinget,” https://www.stor

8 Open Access. © 2025 the author(s), published by De Gruyter. [[(c<) IZ2X=CH| This work is licensed under the
Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License.
https://doi.org/10.1515/9783111386676-010


https://www.stortinget.no/globalassets/pdf/sannhets--og-forsoningskommisjonen/rapport-til-stortinget-fra-sannhets--og-forsoningskommisjonen.pdf
https://doi.org/10.1515/9783111386676-010
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way previously participated in Danish colonial enterprises overseas.” At the same
time, Norway has itself also been a victim of colonialism, having been subjected to
Danish and Swedish colonial rule over the centuries, resulting in a late indepen-
dence (1905) and nation-building process.® One might expect these contradictory
historical experiences to be reflected, not just explicitly but also implicitly, in text-
books, especially in history books.

To detect such influences, this article combines critical discourse analysis,
which focuses on the connections between language and social structures of
power, with postcolonial critique, which historically locates and evaluates the dis-
course. The deliberate focus is on the presentation of the precolonial period, spe-
cifically the chapters on medieval history and the depiction of Indigenous/Saami-
Norse relations.

The working theory is that textbooks are not only designed based on genre
restrictions and concessions to school realities but can also bear witness to hid-
den colonial mindsets, as colonialism is not only expressed in actions but also in
a specific way of “staging” or narrating history.’

The questions this chapter seeks to answer are whether it is possible to trace
such a “colonialism 2.0,” meaning colonial influences in the way history is pre-
sented; to what degree do research, the national curriculum, and schoolbook dis-
course align or differ; and what conclusions can be drawn from this for the
design of future texthooks, specifically with regard to whether the Saami should
be described as a “nation of their own” or as an integral part of Norwegian
history.

This chapter approaches these questions by first providing an overview of
the existing research and outlining the theoretical framework. Next, the struc-
tural conditions of schoolbook production in Norway will be described. The pri-
mary focus of the chapter will be dedicated to an analysis of the four history
textbooks in question. The chapter concludes with a discussion of possible alter-
native ways of “translating” medieval history into textbooks.

tinget.no/globalassets/pdf/sannhets--og-forsoningskommisjonen/rapport-til-stortinget-fra-sann
hets--og-forsoningskommisjonen.pdf, 161.

5 For a critical overview over Scandinavian colonialism, see, for example, Kristin Gregers Erik-
sen et al., “Education and Coloniality in the Nordics.” Nordisk Tidsskrift for Pedagogikk og Kritikk
10, no. 3 (2024): 2-4.

6 Sahra Ali Abdullahi Torjussen, “Fremstillingen av kolonialisme i norske laerebgker” (Master’s
dissertation, University of Oslo, 2018), 11-12.

7 Stuart Hall, “When Was the Post-Colonial? Thinking at the Limit,” in The Post-Colonial Ques-
tion: Common Skies, Divided Horizons, ed. Iain Chambers and Lidia Curti (London: Routledge,
1996), 153.


https://www.stortinget.no/globalassets/pdf/sannhets--og-forsoningskommisjonen/rapport-til-stortinget-fra-sannhets--og-forsoningskommisjonen.pdf
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1 The “What” and the “How” of Textbook
Presentation

1.1 Medieval Norwegian History

When it comes to Norwegian medieval history and its “translation” into text-
books, the presentation of (religious) contacts with the Indigenous® Saami popula-
tion is particularly relevant to this study. Historical research informed by an
Indigenous methodology - for instance, Saami archaeology and Postcolonial Stud-
ies — has increasingly challenged prevalent narratives of victimization and has
argued for a more nuanced view of Saami-Norse relations in pre-modern times,
underscoring Indigenous agency. Based on archaeological findings,” inter alia, it
can be assumed that Saami and Norse had been living “side by side” and had
most likely been “good neighbours” at least until power relations became more
asymmetrical with the expansion of centralized royal power in the twelfth cen-
tury.10 While distinct ethnicities can be identified, there was also constant contact
and exchange that resulted in fluid identities. A dualistic understanding of Norse
and Saami ethnicities is therefore of little value." The expansion of the central
state in the late Middle Ages and early modern period, accompanied and sup-
ported by the Christian mission to the Indigenous population, gradually created
more asymmetrical power relations. But it is only in the nineteenth century that
contemporary research comes to unanimously apply the term “colonialism” to
Saami-Norwegian relations.™

8 The word “Indigenous” is used here with reference to the International Labour Organization’s
1989 Convention Concerning Indigenous and Tribal Peoples in Independent Countries, which de-
fined Indigenous Peoples as those populations “which inhabited the country, or a geographical
region to which the country belongs, at the time of conquest or colonization or the establishment
of present state boundaries and who, irrespective of their legal status, retain some or all of their
own social, economic, cultural and political institutions.” International Labour Organization,
Convention Concerning Indigenous and Tribal Peoples in Independent Countries (No. 169) (1989),
art. 1.

9 Granstrgm Ekeland, “Enactment,” 328.

10 Sannhets- og forsoningskommisjonen, “Sannhet og forsoning,” 161.

11 Solveig Marie Wang, Decolonising Medieval Fennoscandia: An Interdisciplinary Study of
Norse-Saami Relations in the Medieval Period, Religious Minorities in the North: History, Politics,
and Culture 5 (Berlin/Boston: De Gruyter, 2023), 2.

12 Eckhardt Fuchs and Marcus Otto, “Introduction. Educational Media, Textbooks, and Postcolo-
nial Relocations of Memory Politics in Europe,” in Postcolonial Memory Politics in Educational
Media, special issue, Journal of Educational Media, Memory & Society 5, no. 1 (2013): 8; Torjer
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The historical nuances and complexities of Norwegian medieval history are
difficult to transfer into textbooks, which, by their very nature, must select, omit,
shorten, organize, simplify, and interpret history. In other words, historiographi-
cal texts result from the decisions of “what” to tell, but also of “how” to tell it, in
order to create coherent meaningful narratives. This process is reminiscent of sto-
rytelling and has accordingly been prominently referred to as “emplotment” by
historian Hayden White.™

While students are given the impression of cohesive, neutral, and objective
texts, the books’ narrative structures frequently aim at creating (national) mem-
ory cultures, often at the expense of already marginalized and underrepresented
groups. This “tinted and patternised” character of historiography is not usually
made visible by the textbook authors who presently produce textbooks.”

1.2 What is Told

While textbooks cannot possibly include all existing knowledge, often what is told
are narratives that “embody, promote, and legitimize particular values, ideolo-
gies, interests, assumptions, and beliefs.”'® And what — or who - is not included
in the story is all the more telling: Torjer Olsen notes the power that textbook au-
thors have to narrate people or groups into or out of society. He distinguishes be-
tween the “absence” and “inclusion” of Indigenous peoples and issues related to
them in textbooks and uses the term “Indigenization” to designate an alternative
approach, one that would give Indigenous peoples their own voice.”” While Indig-

Olsen, “Colonial Conflicts: Absence, Inclusion, and Indigenization in Textbook Presentations of
Indigenous Peoples,” in Textbook Violence, ed. Lewis et al., 76.

13 Hayden White, Figural Realism: Studies in the Mimesis Effect (Baltimore/London: Johns Hop-
kins University Press, 1999), 27-42.

14 Timothy Lintner and Deborah Macphee, “Selecting History. What Elementary Educators Say
about Their Social Studies Textbook,” in The New Politics of the Textbook: Critical Analysis in the
Core Content Areas, ed. Heather Hickman and Brad ]. Portfilio (Boston: SensePublishers, 2012),
260; Romanowski, “Reading Beyond the Lines,” 9; Fuchs and Otto, “Introduction,” 3; Mycock,
“After Empire,” 394-95. Ruth Wodak et al., The Discursive Construction of National Identity, 2nd
edition (Edinburgh: Edinburgh University Press, 2010), 23.

15 Dagrun Skjelbred, Skolens tekster: et utgangspunkt for leering (Oslo: Cappelen Damm akade-
misk, 2019), 65.

16 Romanowski, “Reading Beyond the Lines,” 8.

17 Olsen, “Colonial Conflicts,” 71-72.
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enization is the ideal, Norwegian textbooks have been shown to bhe “deficient”®
even when only considering the inclusion and representation of Indigenous con-
tent. If the history of Indigenous peoples is told at all, it is as an appendage to the
history of the dominant group,' discussed in separate chapters or attached to the
end of chapters, a practice that Granstrgm Ekeland describes as a special form of
othering.?® What is true for medieval Norse-Saami relations is even more true
for those peoples affected by Viking raids and settlements; i.e., the Indigenous
peoples of Greenland and North America, but also the populations of England,
Ireland, Scotland, Wales, and Normandy. What little research there is indicates
that these (Indigenous) populations and their fate are rarely even mentioned in
textbooks, something which of course is also the result of a lack of historical
sources.”!

This way of presenting history very often leads to a selective, fragmentary
picture of (Norwegian) Indigenous history. If it is addressed at all, this is done
briefly when dealing with “origins” and the Middle Ages and is then ignored for
the next few centuries, only to be prominently mentioned once again in the con-
text of the nineteenth- and twentieth-century politics of Norwegianization (for-
norskningspolitikk), without establishing any connection to present-day politics.?
Adequately including the perspectives of minorities and underrepresented groups
in textbooks is a larger challenge, and not one limited to Norway. In the Norwe-
gian case it has been reduced, inter alia, to the dilemma of respecting students’
(and teachers’) desire for immediate “relevance” and fulfilling the compulsory,
curriculum-prescribed educational task of teaching Indigenous history.”

18 Torjer Olsen and Kristin Evju, “Urfolk og nasjonale minoriteter som tema i samfunnsfag,” in
Nye spadestikk i samfunnsfagdidaktikken, ed. Kjetil Barhaug, Od Ragnar Hunnes, and Ashild
Samngy (Bergen: Fagbokforlaget, 2022).

19 Olsen, “Colonial Conflicts,” 82-83.

20 Granstrom Ekeland, “Enactment,” 324.

21 Bente Aamotsbakken, “Pictures of Greenlanders and Samis in Norwegian and Danish Text-
books,” in Opening the Mind or Drawing Boundaries? History Texts in Nordic Schools, ed. bor-
steinn Helgason, Simone Lassig, and Roderich Henry (Gottingen: V&R Unipress, 2010); Cordelia
Hef3, “Margaretas periphere Visionen. Mission, Kolonisierung und ‘race’ im Spatmittelalter am
Beispiel der Saami,” Historische Zeitschrift 316, no. 1 (2023): 2.

22 Arnfinn H Midthgen, Julia Orupabo, and Ase Rgthing, “Gamle minoriteter i det nye Norge?”
in Nasjonale minoriteter og urfolk i norsk politikk fra 1900 til 2016, ed. Nik Brandal, Cora Alexa
Dgving, and Ingvill Thorson Plesner (Oslo: Cappelen Damm Akademisk, 2017), 257-59.

23 Pingel, UNESCO Guidebook, 39-40; Midthgen et al., “Gamle Minoriteter,” 267. The fact that there
are no regional editions of textbooks in Norway makes this problem even more pronounced.



262 =—— Christina Lentz

1.3 How History is Told

Hidden colonial mindsets are also expressed in how the main text and the meta-
text — titles, subtitles, sources, annotations, questions, pictures, and maps - are
designed.** When it comes to the “how,” the choice of vocabulary and the framing
of the discourse are of particular importance.

As mentioned, texthooks struggle to reflect the subtleties of Saami-Norse re-
lations. This often results in simplistic, static, dualistic representations of the In-
digenous population. Several studies have shown that Norwegian textbooks have
a tendency to stereotypically contrast Indigenous “nature-based” and “exotic”
ways of life as nomadic reindeer herders to “technology-driven” Norse colonizers
which are associated with tools, ships and farms.> In so doing, they subscribe to
a relatively typical neocolonial modernization paradigm.?® Also worth noting are
textbooks that problematize the Indigenous population as “trouble makers” while
at the same time downplaying the abuse that was inflicted upon them or the fact
that this was approved by the state itself.*’ These ways of portraying minorities
are not limited to history textbooks,?® nor is this a uniquely Norwegian historio-
graphical phenomenon.”® And stereotypical representations of Sapmi can even be
found in history texthooks specifically developed for Saami schools.*

24 Granstrgm Ekeland, “Enactment,” 326; Pingel, UNESCO Guidebook, 48—49.

25 Nik Brandal and Eirik Brazier, “De fremmede og staten,” in Nasjonale minoriteter og urfolk i
norsk politikk fra 1900 til 2016, ed. Nik Brandal et al., 27; Granstrom Ekeland, “Enactment,” 324;
Torjer Olsen, “Indigenizing Education in Sdpmi/Norway. Rights, Interface, and the Pedagogies of
Discomfort and Hope,” in Routledge Handbook of Indigenous People in the Arctic, ed. Timo Koi-
vurova et al. (Milton: Taylor and Francis, 2020), 29.

26 Grindel, “Colonial and Postcolonial,” 261.

27 Aamotsbakken, “Pictures,” 71-72; Olsen, “Colonial Conflicts,” 82-83.

28 Bente Aamotsbakken, “En marginalisert litteratur? Representasjon av samiske tekster i norsk-
faglige leeremidler for ungdomstrinnet,” Norsk pedagogisk tidsskrift 99, nos. 3—4 (2015): 282-93;
Anne-Beathe Mortensen-Buan, “Dette er en Same.’ Visuelle framstillinger av samer i et utvalg
leerebgker i samfunnsfag,” in Folk uten land? A gi stemme og status til urfolk og nasjonale minor-
iteter, ed. Norunn Askeland and Bente Aamotsbhakken (Kristiansand: Portal, 2016), 93.

29 Tilay Altun, Das osmanische Reich in Schiilervorstellungen und im Geschichtsunterricht der
Sekundarstufe I und II. Eine rekonstruktiv-hermeneutische Analyse von Passungen und Divergen-
zen unter Berticksichtigung der Bedingungen der Migrationsgesellschaft, Mehrsprachigkeit, Band
51 (Miinster/New York: Waxmann, 2021), 149; Christina Lentz, “Prdsenz und Représentation der
Sorben in deutschen Geschichtsschulbtichern, oder: Wie kann man iiber nationale Minderheiten
unterrichten?” in Deutsche und norwegische Schulmedien im Vergleich, ed. Christina Lentz and
Heike Wolter (Berlin: Peter Lang, 2023); Lintner and Macphee, “Selecting,” 259.

30 Kajsa Kemi Gjerpe, “Gruppebaserte fordommer i leerebgker,” in Fordommer i skolen. Gruppe-
konstruksjoner, utenforskap og inkludering, ed. Marie von der Lippe (Oslo: Universitetsforlaget,
2021), 316.



Chapter 9 Colonialism 2.0? =—— 263

The combined result of “what” and “how” decisions, and not only in Norwegian
textbooks, is often to promote hierarchical master narratives from the point of view
of the colonizer. These anachronistically project the concept of the nation state onto
the past, suggesting traditions that objectively never existed, in order to generate a
collective identity and national pride at the expense of underprivileged groups.™

1.4 The What and the How: Examining the Discourse

Just as the “what” and the “how” together constitute the specific form taken by
(textbook) discourse, critical discourse analysis (CDA) — which has been success-
fully applied in Textbook Studies previously — will provide the theoretical frame-
work for this study.** As the goal is to detect potentially colonial patterns, CDA
will be informed by postcolonial theory: Both approaches share the interest in an-
alysing hidden power structures and ideologies and making marginalized voices —
or their absence - visible. While CDA offers a profound linguistic analysis specifi-
cally developed to detect hidden power relations in a variety of texts and media
revealing the interconnectedness between language, ideology, power, and social
structures,® postcolonial studies contribute by locating this phenomenon within
the broader context of the cultural, political, and historical impacts of colonialism
and its ongoing effects on colonized societies or groups.* Both theories can thus
be fruitfully combined into a postcolonial critical discourse analysis (PCDA).*

In this study, the focus will not only be on the linguistic choices but also on
the interplay of texts, metatext, and pictures that is typical of textbooks. A selec-
tion of four Norwegian upper secondary school history textbooks, all from 2021,
will be analysed in regard to (1) if and where they address Saami history, or
Indigenous-Norse relationships (intra-Norwegian as well as extra-Norwegian
ones), and (2) how they discursively present these relationships, with (3) a special
focus on historiographical reflections found within the books. In order to place

31 Pingel, UNESCO Guidebook, 38; Mycock, “After Empire,” 292-93.

32 Theresa Catalano and Linda R. Waugh, “Introduction to Critical Discourse Analysis (CDA),
Critical Discourse Studies (CDS), and Beyond,” in Critical Discourse Analysis, Critical Discourse
Studies, and Beyond, ed. Theresa Catalano and Linda R. Waugh, Perspectives in Pragmatics, Phi-
losophy & Psychology 26 (Cham: Springer International Publishing, 2020), 6.

33 Wodak et al., “Discursive Construction,” 8-9; Catalano and Waugh, “Introduction,” 1.

34 E.g. Edward Said, Orientalism (London: Routledge, 1978); Homi Bhabha, “Sign Taken for Won-
ders,” in The Post-colonial Studies Reader, ed. Bill Ashcroft, Gareth Griffiths, and Helen Tiffin
(London: Routledge, 2001), 38-43.

35 Ruth Sanz Sabido, The Israeli-Palestinian Conflict in the British Press (London: Palgrave Mac-
millan, 2019), 26.
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the medieval historical discourse in the larger framework of the textbook in ques-
tion, and to therefore better understand and evaluate processes of exclusion and
inclusion of Indigenous voices, (4) I will conduct a selective comparative examina-
tion of how Indigenous history, specifically European colonialism in early modern
times, is described elsewhere in the books.

2 Context

In order to understand the discourse in the textbooks, Norwegian educational pol-
icies and the curriculum must also be taken into account.

The Norwegian curriculum consists of an interdisciplinary general part and a
subject-specific part; it applies to all Norwegian schools except those that adhere to
the Saami curriculum. Following a reform in 2006 (Kunnskapslgftet), the Norwegian
curriculum no longer mandates specific content, but rather defines the knowledge,
attitudes, and skills students are supposed to acquire. This means that authors of
history textbooks are free to choose what to include, a freedom that is reinforced by
the fact that Norway abolished government approval processes in 2000.%® That being
said, researchers have pointed out how textbooks rely heavily on inherited “canoni-
cal” content, which can be seen as a form of intertextuality that is resistant to
change, or, in other words “quotations without quotations marks.”®’ Furthermore,
change in educational material as well as in teaching practices takes time, due to an
“institutional tardiness.”*® Notwithstanding these limitations, a sound evaluation of
the textbooks is only possible by taking the curriculum guidelines into account.

In 2020, Norway passed a revision to the aforementioned 2006 Kunnskapslaf-
tet curriculum, known as the Fagfornyelse, which is not only based on national
school policies but also has to take into account international agreements, like the
1989 ILO Indigenous and Tribal Peoples Convention (No. 169), signed by Norway
in 1990. In Article 31, the Convention explicitly mentions textbooks and demands
that “efforts shall be made to ensure that history textbooks and other educational
materials provide a fair, accurate and informative portrayal of the societies and
cultures of these peoples.”

36 A good overview of Norwegian schoolbooks and schoolbook policies can be found in Skjel-
bred, Skolens tekster, esp. 41-57.

37 Aamotsbakken, “Pictures,” 64; see also Mortensen-Buan, “Dette er en Same,” 93; Pingel,
UNESCO Guidebook, 38.

38 Gjerpe, “Gruppebaserte,” 317; Olsen, “Indigenizing,” 28.

39 ILO, Convention, art. 31.
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More than its predecessors, the new curriculum has clearly been designed
with underrepresented and formerly colonized groups in mind.*® It addresses
Saami cultural heritage* as part of the cultural heritage in Norway and expresses
the conviction that not only Norwegian but also the Saami languages are impor-
tant in the pursuit of cultural participation and knowledge.** It emphasizes that
all students are supposed to “fa innsikt i det samiske urfolkets historie, kultur,
samfunnsliv og rettigheter” [gain insight into the history, culture, social life, and
rights of the Indigenous Saami people]** and should learn about “mangfold og
variasjon innenfor samisk kultur og samfunnsliv” [diversity and variation within
Saami culture and community life].** The paragraph on democracy and participa-
tion stresses the school’s role in furthering democratic values and attitudes with
respect to Indigenous and minority groups.*® This perspective has been newly in-
corporated into the Norwegian curriculum.*®

The subject-specific history curriculum, for its part, states that “historie skal
bidra til at elevene utvikler innsikt i norsk og samisk historie og kulturarv, og for-
staelse for mangfold” [history should help pupils develop insight into Norwegian
and Saami history and cultural heritage, and an understanding of diversity],*” a
formulation that lends equal value to Norwegian and Saami history. The respec-
tive competency goals mention Indigenous history with respect to students hav-
ing a competent understanding of “empowerment and liberation” in Norwegian
and Saami history in the nineteenth and twentieth centuries.*®

Looking at the curriculum as a whole, it does not promote aspects indicative of
colonial thinking and the desire for a nation-building narrative along the lines of
“great men” and events. Instead, it underscores the importance of reflecting on his-
toriography and of including different perspectives in what is being taught. With
regard to Indigenous issues, it mentions knowledge about Indigenous culture, his-
tory, and society, as well as the importance of considering things from the perspec-
tive of others in order to understand the specific situation of Indigenous peoples.*’

40 Olsen, “Colonial Conflicts,” 75; Olsen and Evju, “Urfolk,” 4; Granstrgm Ekeland, “Enactment,” 321.
41 Kunnskapsdepartementet, Kunnskapsloftet 2020: Overordnet del — Verdier og prinsipper for
grunnoppleringen (2017), 5.

42 Kunnskapsdepartementet, Kunnskapslgftet, 5.

43 Kunnskapsdepartementet, Kunnskapsloftet, 6.

44 Kunnskapsdepartementet, Kunnskapsloftet, 6.

45 Kunnskapsdepartementet, Kunnskapsloftet, 9.

46 Olsen and Evju, “Urfolk,” 4.

47 Utdanningsdirektoratet (UDIR), Leereplan i historie (HIS01-03) (2019), 2.

48 UDIR, Leereplan i historie, 7.

49 Olsen, “Indigenizing,” 33.
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It is worth noting that curricula and textbooks are normative documents, and
their analysis permits only very limited conclusions as to how history is actually
taught in the classroom. Nevertheless, research shows that teachers — including
Norwegian ones®® — continue to rely heavily on textbooks to support students’
learning at home and to structure their teaching, even basing entire lessons upon
them. This lends them a “power of definition”> and thus the status of a hidden
curriculum.” Even though modern teaching grants textbooks less authority than
their allegedly impersonal and neutral predecessors held, students still place con-
siderable trust in their content.”®

The following section will analyse if and how four widely used Norwegian
secondary school history textbooks “translate” medieval history in the context of
the normative directives.

3 Schoolbook Analysis
The corpus analysed consists of four upper secondary school history textbooks,
all of which are based on the new 2020 curriculum (fagfornyelse) and all of which

were published in 2021 (Table 9.1).>*

Table 9.1: Overview of the textbooks analysed.

Title Author(s) Authors’ background®® Publisher Year
Historie pa Tvers. Historieverk  Anne Grenlie Teacher Argus 2021
for VG 2. S s

Nils Hakon Teacher

Nordberg

50 Mortensen-Buan, “Dette er en Same,” 95.

51 Mortensen-Buan, “Dette er en Same,” 93.

52 Granstrem Ekeland, “Enactment,” 321; Pingel, UNESCO Guidebook, 47.

53 Pingel, UNESCO Guidebook, 50; Romanowski, “Reading Beyond the Lines,” 7.

54 The following quoted material from the textbooks has been translated by the author.

55 Professional backgrounds have been retrieved from online sources. In the sample analysed,
the authors are mainly teachers, some have a background in journalism, and only two actively
work in research. None of them are experts in medieval history. History teachers at Norwegian
secondary schools usually hold a university degree in history. See Utdanningsdirektoratet
(UDIR), “Tilsetning og kompetansekrav,” last modified 2024, https://www.udir.no/regelverk-og-til
syn/skole-og-opplaring/ny-opplaringslov/hva-er-nytt-i-ny-opplaringslov/kompetansekrav-for-anset
telse-i-larerstilling/.


https://www.udir.no/regelverk-og-tilsyn/skole-og-opplaring/ny-opplaringslov/hva-er-nytt-i-ny-opplaringslov/kompetansekrav-for-ansettelse-i-larerstilling/
https://www.udir.no/regelverk-og-tilsyn/skole-og-opplaring/ny-opplaringslov/hva-er-nytt-i-ny-opplaringslov/kompetansekrav-for-ansettelse-i-larerstilling/
https://www.udir.no/regelverk-og-tilsyn/skole-og-opplaring/ny-opplaringslov/hva-er-nytt-i-ny-opplaringslov/kompetansekrav-for-ansettelse-i-larerstilling/
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Table 9.1 (continued)

Title Author(s) Authors’ background Publisher Year
Grunnbok i Historie VG2/VG3.,,  Hege Faust  Teacher Aschehoug 2021
1. Ut / 1.opplag. Undervisni
gaver 1.oppiag Siv Falang Teacher naervisning
Gravem
Hakon Teacher
Korsvold

Steingrimur ~ Teacher
Njalsson

Siri @degard  Teacher

Perspektiver Historie VG2 VG3,  Per Anders Author, journalist Gyldendal 2021
2. utgave, 1. opplag. Madsen

Hege Teacher
Roaldset

Ane Teacher
Bjglgerud
Hansen

Eivind Saether Journalist

Alle Tiders Historie. Verdenog ~ Trond Heum  Teacher Cappelen 2021

Norge for 1800. VG 2. . Damm AS
Kére Dahl Professor (contemporary

Martinsen history)

Tommy Teacher
Moum
Ola Teige Associate professor (early

modern history)

These books have been published by the most important publishing houses for
Norwegian educational media, and so one can reasonably assume that most Nor-
wegian secondary school students will be exposed to at least one of them. Second-
ary school textbooks (for students age 15 and older) have been chosen because by
that age Norwegian students are supposed to already have a general historical
overview of Indigenous issues from earlier grades,”® which (in theory) allows for
more in-depth study and also makes them better prepared to discuss controver-
sial topics like colonialism.

56 Olsen and Evju, “Urfolk,” 7.
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3.1 Historie pa Tvers

Historie pé Tvers®’ [History Across] was written by a team of two history teachers.
As the title indicates, the book does not follow a chronological path but tells his-
tory — more or less as a tale of progress — following different themes across peri-
ods. The chapter covering medieval history mentions the Saami only in passing,
in the context of the famous Ohthere report from 890 CE. This is generally viewed
as the first source to name Norway; it describes the geography, economy, and the
local population, with valuable information about the Indigenous population. His-
torie pd Tvers features the Ohthere source in order to provide the first mention of
“Norway”; meanwhile, the Indigenous population is only referenced in a subordi-
nate clause in the context of Norse trade: “Likevel regnes han [Ohthere] som en
god kilde til a forstd neeringslivet oppover langs de nordlige delene av norskekys-
ten og handelssamkvemmet ogsd med Samer og Kvener” [Nevertheless he (Oh-
there) is considered a good source for understanding the economy up along the
northern parts of the Norwegian coast and trade with the Saami and Kven as
well]>® The failure to explicitly mention Indigenous history is also “visible” on the
map at the beginning of the chapter, which shows important Viking sites and
does not indicate the Saami territory, Sdpmi.*® Apart from the subordinate clause
on Saami-Norse trade, their specific relations are not explored in any detail.

This failure to include the Saami is representative of how the book recounts
medieval history through an almost exclusive focus on nation- and identity-
building, describing how Norway became a nation and had its largest geographi-
cal boundaries in the so-called Norgesveldet in the thirteenth century.®® This
focus is illustrated by reflections such as the following:

Men en ting som er mindre kontroversielt, er historiens evne til & skape folelse av at vi er
del av lange tradisjoner og at vi er medlemmer av en nasjon som har rgtter tusenvis av ar
tilbake. Nordmenn er ett folk, vi har samhgrighet med hverandre og vi er stolte av langt
mer enn & ha vunnet var selvstendighet i moderne tid.%*

But what is less controversial is history’s ability to create the feeling that we are a part of
long traditions and that we are members of one nation that has roots that go back thou-
sands of years. Norwegians are one people, we have togetherness, and we are proud of
much more than of having won independence in modern times.

57 Anne Grgnlie and Nils Hdkon Nordberg, Historie pd Tvers. Historieverk for VG 2 (Argus, 2021).
58 Grgnlie and Nordberg, Historie pa Tvers, 209. Emphasis mine.

59 Grenlie and Nordberg, Historie pa Tvers, 193. However, it should be noted that the “location”
of S4pmi in the Middle Ages remains an open research question.

60 Grenlie and Nordberg, Historie pd Tvers, 178.

61 Grenlie and Nordberg, Historie pd Tvers, 193.
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By using the words “we,” “one people,” and “togetherness,” this short passage
exemplifies how the book is clearly talking about and to the majority ethnic Nor-
wegian population, excluding not only those with Indigenous heritage but also
immigrant groups that cannot identify to the same degree with Norwegian na-
tional history. At the same time, the authors chose a vocabulary full of pathos,
urging students to be “proud” of Norway’s “long traditions” and “roots that go
back thousands of years.” The degree to which this book is written by the major-
ity for the majority is also demonstrated in repeated questions like “Hva skjedde
med det norske samfunnet da vi ble kristnet?” [What happened to Norwegian so-
ciety when we were Christianized?]%? Here again, the collective “we” is used, as-
suming a uniformity that disregards the fact that the Saami did not convert at the
same time as the Northern Norwegian Vikings and that anachronistically treats
the Norwegian state as a static, ancient entity.

The way Viking outward expansion is referred to in Historie pa Tvers confirms
this narrative approach. The Vikings®® are described as “oppdagere, plyndere, han-
delsmenn og hosettere” [explorers, plunderers, merchants, and settlers]®* who trav-
elled “vidt og bredt” [far and wide],®® and who, despite their wildness, “impressed”
the “Europeans” with their revolutionary knowledge of ships and the sea.®® The
language employs extremes to underscore the admirable qualities of the Vikings:
they came from the “ytterste nord” [outermost North],*’” they presided over “revo-
lusjonerende skip og kunnskaper om havet” [revolutionary ships and knowledge of
the sea],’® they went where “ingen Kristen mann turte & forflytte seg” [no Christian
man dared travel],*® and, again, the Viking ship was “hgyteknologi for sin tidsalder”
[high technology for this age].”” The focus on Viking accomplishments likewise per-
sists with regard to their territorial expansionism. The Viking settlements in Ice-
land, where they established “Europas ferste demokratiske republikk i &r 930”
[Europe’s first democratic republic in 930],”* and Normandy, where they estab-
lished “et hertugdgmme med en statsadministrasjon som trolig var den mest effek-

62 Gronlie and Nordberg, Historie pd Tvers, 190.

63 The book uses the term “Vikings,” as well as “skandinavere” (205) and synonyms like
“sjgdyktig folk” (206) and “plyndere” (207).

64 Grenlie and Nordberg, Historie pad Tvers, 205.

65 Gronlie and Nordberg, Historie pd Tvers, 205.

66 “[. . .] europeerne lot seg ogsa imponere av sjgmannskapet til vikingene,” Grenlie and Nord-
berg, Historie pa Tvers, 206.

67 Gronlie and Nordberg, Historie pd Tvers, 207.

68 Gronlie and Nordberg, Historie pd Tvers, 207.

69 Gronlie and Nordberg, Historie pd Tvers, 207.

70 Grenlie and Nordberg, Historie pd Tvers, 206-7.

71 Grenlie and Nordberg, Historie pd Tvers, 208.
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tive og sentraliserte i Europa pa den tiden” [a duchy with an administration that
was truly the most effective and centralized in Europe at the time]’* are explicitly
listed, whereas the settlements in Greenland and Vinland, where the Vikings also
encountered Indigenous populations, are only referred to in two visual compo-
nents. One is the well-known painting by Christian Krohg from 1893, which hero-
ically depicts Leifr Eiriksson’s “discovery” of America. This very painting just
recently provoked a heated debate in Norway when its removal from the Oslo Na-
tional Museum’s permanent exhibition was associated with one of the curators re-
ferring to it as colonialist.”® The other visual component is a picture showcasing the
ruin of a house in Greenland. The accompanying explanation discusses how the
Vikings “oppdaget” [discovered] Greenland and Vinland, as if those regions had not
already been inhabited by other groups, and how the settlements eventually “for-
svant” [disappeared].” There is no reference to the pictures in the running text or
the study questions.

Interestingly, the chapter “European Colonialism Overseas” features compar-
isons with Norwegian medieval history by listing Norse “accomplishments”; for
example, when Viking and Portuguese maritime technology, which “dpnet nye
muligheter” [opened up new possibilities],” is praised, and when national pride in
their respective traditions of sea travel is compared.” Tellingly, the conquerors are
referred to as “sjghelter” [heroes of the ocean]’” and are presented as risk-takers.”®

This way of telling history culminates in the observation that small countries,
too, can become world powers.” The consequences of colonialism for the Indige-
nous peoples are referred to in just one sentence, and even though the powerful
descriptive term “folkemord”® [genocide] is employed, it comes across as a side
note in an overall nationalistic framing of history.

Historie pa Tvers is interested in telling the (success) story of how Norway be-
came a nation. That the authors are well aware of their historiographical approach
becomes obvious in an entire page dedicated to historiographical reflection, attached
to the chapter on medieval history. Under the title “Historieskriving medferer valg”

72 Grenlie and Nordberg, Historie pd Tvers, 208.

73 See, for example, Jens Christian Sundby et al. “Kunsthistoriker om fjerning av Krohg-maleri:
Dette er klassisk sensur,” NRK, 19.02.2023. https://www.nrk.no/osloogviken/nasjonalmuseet-har-
fjernet-christian-krohgs_maleri-_leiv-eiriksson-oppdager-amerika_-1.16303805.

74 Grenlie and Nordberg, Historie pd Tvers, 212.

75 Grenlie and Nordberg, Historie pd Tvers, 275.

76 Grenlie and Nordberg, Historie pd Tvers, 276.

77 Grenlie and Nordberg, Historie pd Tvers, 275, 277.

78 Grenlie and Nordberg, Historie pd Tvers, 276.

79 Grenlie and Nordberg, Historie pd Tvers, 277.

80 Grenlie and Nordberg, Historie pd Tvers, 279.
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[History-Writing Entails Choice],®" alternative ways of presenting history are put

forth. Amongst these, a focus on Indigenous peoples’ lives is listed, only to conclude
that in the chapter in question the decision was made to present medieval history
“gamlematen, den maten som skolebarn helt fram til 1970-tallet fikk fremstilt Norges
tidlige historie pa: gjennom konger og hendelser” [the old-fashioned way, the way
schoolchildren learned about history up until the 1970s: through kings and events].*
This is true not only for the chapter in question: The entire book is characterized by
a focus on nation-building and national pride and an almost naive faith in technol-
ogy, featuring only the perspective of the majority population.

3.2 Grunnbok i Historie

Grunnbok®® was collectively written by five authors, each of whom has a back-
ground in teaching. Unlike Historie pd Tvers, Grunnbok opted for the more tradi-
tional approach of telling history chronologically. There is no mention at all of
the Saami in the chapter on Norwegian medieval history, neither directly nor in-
directly as in Historie pd Tvers. The book focuses instead on the Vikings’** histori-
cal® and memorial-cultural importance,® with a particular emphasis on their
navigational skills and gift economy. While the (political) effects of the introduc-
tion of Christianity to the heathen Norse are discussed, the Saami are mentioned
neither in the running text nor in the metatext.*” Consequently, the map that
shows medieval Norway does not refer to Sapmi.®® That does not mean that
Grunnbok does not include Norway’s Indigenous population at all. The history of
the Saami is narrated in a separate chapter titled “En nasjon?” [One Nation?],
which dedicates a total of six pages to Norwegian Indigenous history, one of them
covering Saami history before 1814. With regard to the medieval period, the book
points out how peaceful relationships supposedly were between Saami and Norse
before the latter converted to Christianity in the eleventh century. Grunnbok
mentions the first laws in the twelfth century, “som gjorde det forbudt for nord-

81 Gronlie and Nordberg, Historie pd Tvers, 201.

82 Grgnlie and Nordberg, Historie pd Tvers, 201.

83 Hege Faust et al., Grunnbok i Historie VG2/VG3 (Aschehoug Undervisning, 2021).

84 Grunnbok almost exclusively uses the term “Vikings.” One exception, however, is the word
“nordboerne.” Faust et al., Grunnbok, 87.

85 Faust et al., Grunnbok, 86-87.

86 See, for example, Faust et al., Grunnbok, 85, 92-97.

87 Faust et al., Grunnbok, 87-88.

88 Faust et al., Grunnbok, 89.
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Figure 9.1: Book cover of the schoolbook
Historie pd Tvers (Drammen: Argus, 2021).

Figure 9.3: Book cover of the schoolbook
Perspektiver (Oslo: Gyldendal, 2021).
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Figure 9.2: Book cover of the schoolbook
Grunnbok i Historie (Oslo: Aschehoug
Undervisning, 2021).
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Figure 9.4: Book cover of the schoolbook Alle
Tiders Historie (Oslo: Cappelen Damm, 2021).
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menn & bli spddd eller helbredet av samer” [which made it illegal to receive
prophesies from or be healed by Saami].®° This development is associated with
the beginning of a process of othering that finds its tragic climax in “grusomme
trolldomsprosesser” [cruel witchcraft trials]*° (which are not associated with a
specific century). The rest of the chapter mainly focuses on the policy of Norwe-
gianization, which is described as part of a larger and longer lasting colonial
framework, and the development of research with regard to the Saami.”* Even
though the book dedicates an entire chapter to Saami history, it is given very little
space compared to “Norwegian” history, not to mention the fact that Indigenous
history is marginalized in a separate chapter instead of being integrated into the
different historical periods. As a consequence, students will not conceive of the
Saami as an integral part of Norwegian (medieval) history, and they will see In-
digenous history primarily as a history of victimization, without being aware of
the precolonial ethnic fluidity and liminality. It should also be mentioned here
that the book uses temporal forms like “de levde” [they lived], which suggests
that the Saami only exist in the Norwegian past, not in the present.*

When it comes to medieval encounters with Indigenous peoples outside of
Norway, Grunnbok opts for a relatively neutral description of the Vikings’ “out-
ward expansion,” by recounting how they “oppsekte og pavirket” [sought out and
influenced]® a large geographical area and how they were themselves culturally
influenced in turn, bringing these influences back home.’* Their shipbuilding
skills are also portrayed rather neutrally: “De gjorde ogsa noen forbedringer i
skipsteknologien som skulle vise seg & gjore batene deres overlegne alle andre
fartgyer pa den nordlige halvkule” [They also made some improvements to ship
technology that made their boats superior to all other vessels in the northern
hemisphere].%® This aspect is visually portrayed by a photo of the famous Gokstad
ship in the Oslo Vikingskipmuseum.®® The Viking raids are mainly described in
terms of their economic importance, and Viking settlements are portrayed as the
consequence of conquest and trade. While the history of the Icelandic settlement
is told in a fair amount of detail, neither Greenland nor the settlement in North
America are mentioned here, and as a result, encounters with Indigenous peoples

89 Faust et al., Grunnbok, 89.
90 Faust et al., Grunnbok, 89.
91 Faust et al., Grunnbok, 288.
92 Faust et al., Grunnbok, 286.
93 Faust et al., Grunnbok, 88.
94 Faust et al., Grunnbok, 91.
95 Faust et al., Grunnbok, 87.
96 Faust et al., Grunnbok, 87.
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are similarly absent. The focus on cultural exchange also comes through in the
chapter “European Colonization Overseas.” The first encounters between the na-
tive populations, such as the Taino and Carib, and Europeans are characterized
as “kommunikasjonsproblemer, uklare roller og situasjoner hvor maktforholdene
ble snudd opp ned” [communication problems, unclear roles, and situations in
which power relations were turned upside down],”” as well as general cultural
differences that had to be overcome, glossing over the actual violence underlying
these encounters.”®

Grunnbok contains a series of historiographical reflections; specifically, on
the availability and partiality of sources and the focus on events and important
people, while “andre sider ved samfunnsutviklingen kommer fram mer indirekte
eller er vanskelig & kartlegge” [other aspects of societal development come across
more indirectly or are difficult to grasp].” Similar reflections are also integrated
into the questions in the metatext that encourage a critical examination of what
the book does not contain, such as “savner du noe, er det spgrsmal du ikke har
fatt svar p4, eller har nye spersmal kommet til i arbeidet med disse kapitlene?”
[do you miss anything, are there questions you have not received answers to, or
have new questions arisen while working on these chapters?] and “hvis du synes
noe mangler, hvilke grunner kan det vere til at det ikke er med?” iIf you think
something is missing, what reasons could there be for its omission?].'®® Overall,
Grunnbok tries to bypass delicate topics by choosing a neutral and seemingly ob-
jective language and by relegating Saami history to its own chapter. The result is
a narrative - as has been demonstrated with regard to the Viking expansion and
European colonization overseas — that presents history as the result of cultural
encounters, not as a consequence of often asymmetrical power relations.

3.3 Perspektiver
Perspektiver'® was written by a team of four authors with backgrounds in teach-

ing and journalism. Interestingly, Perspektiver, like Historie pd Tvers, promi-
nently features Ohthere’s report, but with a very different objective; namely, to

97 Faust et al., Grunnbok, 169.

98 Faust et al., Grunnbok, 174.

99 Faust et al., Grunnbok, 103.

100 Faust et al., Grunnbok, 142, questions 3 and 4.

101 Per Anders Madsen et al., Perspektiver — Historie VG2 VG3 (Gyldendal, 2021).
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provide a roughly one-page introduction to Saami ethnicity and history, titled “Sa-
mene trer fram” [The Saami Emerge].’* The book mentions archaeological find-
ings that suggest an independent Saami identity, discusses the origins of the
Saami languages, and describes the relationship between Saami and Norse as
“more mutual and equal than the Norse sources suggest.”® Furthermore, Per-
spektiver underscores the problematic nature of sources more generally, how
they only allow an “outside” perspective onto the Saami, resulting in the othering
and exclusion of Indigenous peoples from a historiography oriented around na-
tion-building.'* A map of medieval Norway identifies the areas of Saami settle-
ment.'” The Indigenous population of Norway is therefore thoroughly included
in the chapter on medieval history, with its own short section that is well in-
formed by research. The way in which the Ohthere report is used reveals the
very different narrative approaches texthook authors can develop from one and
the same source.

Nevertheless, despite this well-thought-out paragraph about the Saami, Per-
spektiver is also structured around the question of how “Norway” became a
“united country,” a focus that is reflected in the thematic structure of the sub-
chapters'® and the actual presentation of history as a process leading to the crea-
tion of the Norwegian national state:

I den perioden vi nd skal ta for oss, trer konturene av «Norge» fram for forste gang. Det var
dramatiske &rhundrer. Vikingene'”’ herjet langt utenfor landets grenser. Kristendommen
fortrengte den norrgne gudeleren. En begynnende samlingsprosess pekte fram mot en
norsk statsdannelse. Dette er en periode vi fortsatt merker sporene etter.'%®

In the period we are looking at now, the contours of “Norway” are visible for the first time.
Those were dramatic centuries. The Vikings ruled far beyond the country’s borders. Chris-
tianity displaced the Old Norse religion. The beginnings of a unification process pointed to-
wards the formation of a Norwegian state. This is a period we still feel the traces of.

The (dramatic) nation-building perspective also predominates in other chapters,
such as the one titled “Great Empires and Nomadic People,” where students are
encouraged to think about how to advise a ruler “med store ambisjoner” [with

102 Madsen et al., Perspektiver, 82-83.

103 Madsen et al., Perspektiver, 83.

104 Madsen et al., Perspektiver, 83.

105 Madsen et al., Perspektiver, 83.

106 For example, “A kingdom is rising,” 83; “The meaning of the Viking journeys for the coming
together of Norway,” 84; “A Norwegian state is formed,” 90.

107 As in this quote, the book uses the term vikinger throughout the chapter.

108 Madsen et al., Perspektiver, 76.
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big ambitions]'® who wants to “overta andre omréader og skape seg et nytt rik”
[take over other regions and establish a new empire]."'® Another assignment asks
students to take on the role of a court historian and to find “eksempler fra tidli-
gere historie som kan brukes til & inspirere og gjore mennesker i dag stolte” [ex-
amples from earlier history that inspire pride in people today]'*! and “minst to
eksempler som du mener kan brukes til & stotte opp om et modern lands nasjons-
bygging” [write down a minimum of two examples that can contribute to a mod-
ern country’s nation-building]."* These tasks are not designed to encourage
critical reflection about hierarchical power relations but instead actively contrib-
ute to solidifying “mainstream,” if not to say imperialist, perspectives. The para-
graph about the Saami therefore seems almost like a curricular requirement
pasted into an older narrative framework. Saami perspectives are by no means
an integral part of the storyline but are recounted separate from “mainstream”
history.

The nation-building narrative becomes even more obvious in the way Viking
outward expansion is described as a political and economic necessity and, conse-
quently, how the Vikings are portrayed as merchants, explorers, and pioneers
with regard to maritime technology, who “oppdaget” [discovered], “reiste” [trav-
elled], and “spredte seg over et enormt omrade” [spread over an enormous
area]." Greenland and North America were, according to the book, populated as
a consequence of “dristigere ferder” [daring voyages]."** Here, too, the choice of
words is characterized by admiration and superlatives. There is a reference to
the Indigenous population of “Vinland,” in the context of the local population, un-
like the Norse, not being familiar with iron.'”> Mentioning them therefore serves
to “prove” the Norwegian presence at that time but does not provide them with
their own agency. The entire subchapter is striking not only in its choice of words
but also in its pretence of objectivity. Similar to Historie pa Tvers, Viking history
is recounted in such a way as to instil awe and national pride in students who are
working with the book. But this narrative is not implemented consistently: inter-
estingly, the book uses its metatext to critically reflect on its own choice of words,
by asking students why the word “oppdaget” [discovered] in the running text is

109 Madsen et al., Perspektiver, 126.
110 Madsen et al., Perspektiver, 126.
111 Madsen et al., Perspektiver, 126.
112 Madsen et al., Perspektiver, 126.
113 Madsen et al., Perspektiver, 80.
114 Madsen et al., Perspektiver, 81.
115 Madsen et al., Perspektiver, 81.
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in quotes,™® a question that might provoke a critical discussion about the exis-
tence of Indigenous peoples in the areas populated by the Vikings.

This back and forth between including Indigenous history and critically ad-
dressing conventional narratives, while at the same time pursuing these same
conventional narratives by adopting a nation-building perspective, continues in
the chapter on European colonialism overseas. But here, the consequences of Eu-
ropean colonization for the Indigenous peoples are clearly stated and readers are
encouraged to critically confront the colonial actions of the Spaniards and even
to imagine things from the perspective of the Indigenous people. The word “ex-
plored” is again in quotation marks, and Perspektiver explicitly mentions that
these same areas had been inhabited for centuries."” An information box is dedi-
cated to representing the Indigenous perspective.'’® At the same time, the book
also euphemistically presents the colonial rulers as adventurers and gamblers
who were seeking power, gold, and honour,™™ and repeatedly uses the term “indi-
anere” [Indians],’® which the Norwegian encyclopaedia Store Norske Leksikon
refers to as a “loaded term” that should be replaced by more neutral or positive
terms like urfolk [Indigenous peoples].**

The nation-building perspective predominates in Perspektiver, even though the
book clearly tries to occasionally include Indigenous history. It reflects upon histo-
riography in several places, as mentioned, for example, with regard to Indigenous
perspectives. Furthermore, there are even reflections on the effects of colonialism
on historiography and the perception of history, in the context of decolonization
efforts on the African continent.'” The book gives the overall impression of being
torn between including minority perspectives and following a more “classical” na-
tion-building approach.

116 Madsen et al., Perspektiver, 81.

117 Madsen et al., Perspektiver, 133-34.

118 Madsen et al., Perspektiver, “Hva tenkte urbefolkningen,” 136.
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120 See, for example, Madsen et al., Perspektiver, 132, 134.

121 Stener Ekern, “Amerikanske urfolk,” Store Norske Leksikon, 06.11.2022, https://snl.no/ameri
kanske_urfolk.
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3.4 Alle Tiders Historie

Alle Tiders Historie,'® the last of the textbooks analysed, was written by a team of
two teachers and two (associate) history professors. It also features Ohthere’s re-
port, even including an extract from the original source, in order to describe
Saami-Norse relations. It mentions that the Saami were subjected to “hardthendt
skatteinnkreving” [tough tax collections] but also talks of “fredelig kontakt” [peace-
ful contact] and trade,'* therefore referring to a range of possible interactions be-
tween the Saami and Norse. Alle Tiders Historie further discusses Saami and Norse
identities as a result of cultural contact with each other and other peoples.'* Sur-
prisingly, it is the only book in the corpus to mention Saami boat-building skills
and to take the opportunity to note Saami technological abilities as well as the ef-
fects of exchange and collaboration.'® Alle Tiders Historie is also the only textbook
analysed that includes a paragraph devoted to Saami culture, including the organi-
zation of Saami community (siida) and religion (noaide, sjaman), emphasizing that
“religigst sto ikke nordmenn og samer sa langt fra hverandre for kristendommen
ble innfgrt” [religiously, Norwegians and Saami were not very far apart from one
another prior to the introduction of Christianity]."#” In this context, it should be
noted that Alle Tiders Historie is the only book to employ Saami terminology.

Alle Tiders Historie is therefore remarkable in many ways when it comes to
the inclusion of Saami history. It focuses on Saami—Norse encounters and exchange
and therefore best reflects the current state of medieval research. By looking at
Saami culture and using Saami terminology, it gets beyond the usual victimization
narrative. Unlike Historie pd Tvers and Perspektiver, the Ohthere source is taken as
a point of departure to not only introduce Indigenous history, but also to critically
reflect upon the notions of “nation” and “nationality”: “Nér vi bruker betegnelser
som nordmenn, dansker og svensker, ma vi huske pa at dagens nordiske nasjo-
nalstater ikke eksisterte i tidlig middelalder” [When we use designations like Nor-
wegian, Dane, or Swede, we must keep in mind that today’s Nordic nation states
did not exist in the early Middle Ages]."®® This critical focus is reinforced by its own
information box that explains that the idea of nations and nation states only origi-
nated in the late eighteenth century, even though some historians believe that the

123 Trond Heum et al., Alle Tiders Historie. Verden og Norge for 1800. VG 2 (Oslo: Cappelen
Damm AS, 2021).

124 Heum et al., Alle Tiders Historie, 122.

125 Heum et al., Alle Tiders Historie, 122.

126 Heum et al., Alle Tiders Historie, 121.
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128 Heum et al., Alle Tiders Historie, 121.
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medieval Norwegian sense of identity is comparable with the modern national
one.' This focus does not mean that nation-building does not play any role at all
in Alle Tiders Historie. The process of political unification and Christianization fur-
ther structures the chapter, and it is only the Vikings**® who are named as the vic-
tims of these historical developments.* But this nation-building process is told
from a European perspective rather than just a Norwegian one: “det pagikk ogsa
lignende samlingsprosesser i mange andre land pa samme tid, noe som kan ha pa-
virket norske hgvdinger” [there were similar processes of unification in many
other countries at that time, and this may have influenced Norwegian chieftains]."*
Viewing history from a simply European angle is typical of the entire book. Even
though the integration of Indigenous history within the narrative texture of Alle
Tiders Historie is certainly inconsistent, it is included in each historical period and
as such is taken up again in the context of early modern history, where two entire
pages are dedicated to ethnic minorities."

The aforementioned European perspective is also maintained when it comes to
Viking outward expansion, which, in an interesting twist, the book introduces as
“colonization”: “Denne koloniseringen av omrader utenfor Norge kalles ytre ek-
spansjon” [This colonization of regions outside of Norway is called outward expan-
sion].*** The use of this term draws a clear connection to later forms of Norwegian
colonialism towards the Saami, and thus to a period when the term “colonialism” is
generally accepted. Quite apart from the question of whether this use is appropri-
ate or anachronistic in a medieval context, the book undoubtedly establishes a very
different framework for the Viking expansionism compared to the distorting glori-
fication of the other books. That being said, Indigenous encounters abroad are only
mentioned in passing. Viking settlements in Greenland and Vinland are referred to
in a factual manner without touching upon the Indigenous populations in the run-
ning text. It is only in an information box about Greenland, seven pages later in the
book, that the Inuit are mentioned as one of several reasons why the Norse settle-
ments in Greenland “forsvant” [disappeared].”* It should be noted that Alle Tiders
Historie also mentions Viking ships, but in a neutral way, by using the passive
voice and opting not to praise Viking technological superiority: “Vikingskipene var
konstruert slik at de bade kunne krysse apne havstrekninger og var lette a ta seg

129 Heum et al., Alle Tiders Historie, 128.

130 The book alternates between using the terms viking and hgvdinger.
131 Heum et al., Alle Tiders Historie, 127-30.
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fram med oppover elver, siden de ikke stakk dypt i sjgen” [The Viking ships were
constructed so that they could cross the open ocean and were light enough to be
taken along rivers, as they did not sink so deep into the water]."*®

The overall impression of Alle Tiders Historie as a book is that it opts for critical
approaches and privileges European perspectives over Norwegian national ones;
this is confirmed in the chapter on “Oppdagelser, kulturmgter og den farste global-
iseringen, 1500-1800” [Discoveries, Cultural Encounters, and the First Globalization,
1500-1800]."*" Despite the use of the term “discoveries” in the chapter title, it is
made clear that the American continent was populated prior to the Europeans’ ar-
rival. There is a slight tendency to present colonial politics in terms of competition
between the European powers, with a fairy-tale-like notion of adventure and risk-
taking, expressed in sentences like these: “Men livet pa haciendaene tilfredsstilte
ikke de mest eventyrlystne. Rykter om enorme gull- og sglvforekomster motiverte
ambisigse unge menn fra Spania til dristige reiser inn i ukjente omrader” [But life
on the haciendas did not satisfy the most adventurous. Rumours of enormous quan-
tities of gold and silver motivated ambitious young men from Spain to undertake
daring voyages into unknown areas].”*® But compared to the other books, Alle
Tiders Historie dedicates significantly more space to the fate of the Indigenous pop-
ulation and mentions racial politics and hierarchies. Questions are included to en-
courage critical reflection with reference to the Indigenous populations, and the
sources selected take care to show that Indigenous people were not “viljelgst og re-
signert” [without will and resigned], as the Spaniards claimed."*

Alle Tiders Historie also includes historiographical reflections, especially with
regard to the anachronistic use of the concept of the nation state, explicitly argu-
ing for a European approach to history. It also underscores the limitations of his-
toriography due to the lack of source-based knowledge about the perspectives of
those who did not have power. Addressing the Norwegian storhetstid [age of
greatness], for example, the book states that modern historians are “varsomme
med & bruke en slik betegnelse. Blant annet kan vi stille spgrsmalet: Storhet for
hvem? De styrende eller dem som ble styrt?”*4° [wary about using such a designa-
tion. Among other things we can ask: great for whom? For those who were in
power or for those who were ruled?] Such reflections occur throughout the book
and are not relegated to their own paragraph.

136 Heum et al., Alle Tiders Historie, 118.
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4 Colonialism in Textbooks - Textbook
Colonialism?

Torjer Olsen writes that “a colonial past needs to be put into a narrative. There
are many options as to how this can be done.”*** What has become clear from
this analysis is that each textbook opts for a very different narrative approach.
Although they all seem to follow an unofficial thematic canon with regard to
what is included, they differ greatly when it comes to how they present history
and what aspects they prioritize.

A good example is the use of the Ohthere source, which is presented in three
of the four books. While Historie pd Tvers uses it as a point of departure to intro-
duce Norwegian nation-building and only mentions the Saami in a subclause, Per-
spektiver and Alle Tiders Historie use it to discuss Indigenous history. Both those
books include entire paragraphs on Indigenous history and culture in their re-
spective chapters on medieval history. Alle Tiders Historie even attempts to inte-
grate Indigenous history into the different historical periods throughout the
textbook. Historie pd Tvers entirely glosses over Indigenous history, whereas
Grunnbok others it into its own chapter.

While the analysis makes it clear that none of the texthooks has found a “per-
fect” approach to telling Saami history, it is much more difficult to take a position
on the question of how the Saami should be described - as a “nation of their
own” or as an “integral part of Norwegian history”? — for this is not just a ques-
tion of historiography but also of politics, related to the self-conception of today’s
Saami community. This is why it is so important that Saami scholars be included
in the composition of future history textbooks. One could even go further and
suggest using Indigenous or minority sensitivity readers in the texthook editing
process. This suggestion has nothing to do with censorship or distorting history,
but could be a way to avoid the unintended reproduction of bias and harmful
power relations.

While there is some attention paid to the Saami, none of the books discuss the
existence of Indigenous peoples with regard to Viking expansion or the expansion
of the Norwegian central state at any length, even though they all mention Nor-
way’s enormous territorial influence in the thirteenth century. That none of the
books emphasizes the fact that Greenland and Vinland were populated before the
Vikings’ arrival'** is obviously due to a lack of sources, but how Viking expansion-
ism is referred to is nonetheless telling: the focus clearly lies on the Viking colonists

141 Olsen, “Colonial Conflicts,” 82.
142 On this issue, see Timothy Bourns, this volume, and Jay Lalonde, also in this volume.
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and their “achievements,” not on those — Indigenous and non-Indigenous — peoples
affected by their expansionism. Even a more thoughtful book like Perspektiver
portrays Viking history using a vocabulary of admiration. Cordelia Hef$ recently
described how medieval historiography is anachronistically influenced by the
knowledge of later colonization;'** Susanne Grindel has observed postcolonial
framings in textbooks as well.'** Anachronistic postcolonial approaches to his-
tory could not be detected in the textbooks analysed, however, except perhaps
for Alle Tiders Historie’s use of the term “colonization.” Instead, all the text-
books, with the exception of Alle Tiders Historie, are heavily influenced by no
less anachronistic nation-building narratives. These ultimately result in a spe-
cific form of textbook colonialism, or “colonialism 2.0.”

As hoped, comparison to other chapters was helpful in detecting and confirm-
ing the general narrative approach of each book. Such confirmation is all the more
important as the books were written collectively, which could potentially have led
to narrative inconsistencies. However, no inconsistency was apparent, which al-
lows to draw general conclusions on the books, not just on the chapters on medie-
val history. The books’ narrative choices are marked by and reflect colonialist
mindsets; this is not only apparent in what is being recounted, but also in the use
of a collective “us” and “we,” in the omission of “unpleasant” content, as well as in
questions that make students almost exclusively take on the majority population’s
perspective. These factors can be termed a “silent othering” and the structural con-
tinuation of the nineteenth-century mindset of perceiving the Saami as a people
without history."** Historiographical reflection comes across almost as a form of
self-justification, as those books that devote the most space to such reflections also
have the most problematic approach to history. When it comes to implementing
the new curriculum as presented under point 2 (“context”), Historie pd Tvers
clearly fails to represent its stated values, and there is room for improvement in
Grunnbok when it comes to including Indigenous history within Norwegian history
and presenting Indigenous people as actors and not just victims. Perspektiver
seems to still be influenced by its older versions and should be less timid about
integrating Indigenous perspectives. Alle Tiders Historie, while not perfect, is the
book that best represents the new curriculum. What must be observed overall is
that each of these books falls short in their use of pictures and maps beyond illus-
trating and as such misses an opportunity to enhance learning, improve visual lit-
eracy, and deepen historical understanding. Most concerning though is the almost

143 Hef, “Margareta,” 3.
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complete absence of original sources. Their inclusion would offer students not just
a more immediate approach to history, but would also show them how narratives
are constructed based on fragments of the past and would help them to develop
historical thinking.'*®

It must be mentioned, however, that the stereotypical, dichotomous portrayal
of the Saami that was identified by previous studies could not be detected in any
of the books in question. While this is a positive development, it is no reason to
rest on one’s laurels.

Conclusion: Looking Forward

The textbooks convey colonial mindsets to different degrees; looking for a colo-
nialism 2.0, a colonialism that is expressed in schoolbook pages rather than in the
historical events themselves, can reveal the perpetuation of power structures that
the curriculum is actually trying to leave behind. Textbooks are here to stay, and
new educational technologies are unlikely to diminish their importance.**’ But
since they only change after some delay, teachers must take responsibility to en-
courage students to critically engage with this text genre.*® Given that informa-
tion from the Internet is easily available and accessible, greater value should be
placed on one’s ability to evaluate a textbook’s “factuality” and to recognize po-
tential bias than to make sure that students learn historical “facts.” This could be
done by treating history textbooks not as sources of information but as examples
of how history can be framed. The books analysed provide a good basis for such
an approach; for example, teachers could ask their students to compare the dif-
ferent framings of the Ohthere source.

Additionally, the concept of history textbooks should be reconsidered. New
work on this traditional medium presents alternatives, such as bi- or multina-
tional textbooks that denationalize historiography.**® Another approach is to tell
history in hypertexts: without a set beginning or a moral at the end, hypertextual
narration styles allow for a more flexible, situational, associative mode of history-

146 Peter Seixas and Tom Morton, The Big Six Historical Thinking Concepts (Toronto: Nelson Col-
lege Indigenous, 2012), esp. chap. 2, “Evidence: How Do We Know What We Know About the
Past?” 35-66.

147 Romanowski, “Reading Beyond the Lines,” 18; Altun, Das osmanische Reich, 136.
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telling as a work in progress, which better reflects the fluidity of modern identi-
ties.”® This could result in a form of “mapping,”*>' contribute to implementing
more recent cultural approaches, like histoire croisée or entangled history, and do
better justice to the complex realities of precolonial, colonial, and “post”-colonial
relationships. These innovative formats are one way to “recover loss of memory”
and break the so-called postcolonial “conspiracy of silence.”’*

The analysis of four Norwegian history books has shown that the (Norwe-
gian) history textbook genre still has a long way to go in developing innovative
approaches to textbook historiography. To end on a positive note, however: A
book like Alle Tiders Historie, with its critical approach to the national narrative
and its European rather than national perspective, represents a good start to
overcoming textbook colonialism.
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Discussing Colonial Entanglements and Medieval Studies:
Postphase

Introduction

Academic work is most often about Indigenous peoples, not by them or with them.
This fact has been heavily criticized by Indigenous communities worldwide — as
the saying goes, “nothing about us without us.” This means not only a necessary
dialogue between academics of various backgrounds, but also between academic
and non-academic groups and fora. Most researchers working in postcolonial fields
now attempt to pre-empt this criticism in various ways: by somehow including In-
digenous communities in their research, by integrating Indigenous perspectives (or
what they believe to be such perspectives), or by pointing out the usefulness of
their research to the communities concerned.

The pitfalls and dangers of these approaches are manifold; they include to-
kenism, white saviour syndrome, and the attempt to find a representative and
have them speak for an entire community or even society. The latter is particu-
larly complicated when it comes to Medieval Studies. Many scholars have been
working hard to establish greater recognition of alterity in the medieval period
or have been arguing against a continuity between medieval political entities and
modern nation states. But the question of integration and representation of Indig-
enous communities potentially re-instates an imagined continuity — between the
Dorset of the eleventh century and today’s Inuit, for example, or between medie-
val Finnu-Ugric-speaking people in Fennoscandia and modern-day Saami.

Navigating one’s own position in research about colonial and postcolonial so-
cieties is also complicated and can often be painful, shameful, or embarrassing.
As political frameworks and contemporary relations change, so do the conditions
and requirements for Medieval Studies as a discipline. Students and scholars of
Medieval and Nordic Studies who are interested in the colonial legacy of the Nor-
dic countries need to face these issues and complexities. How do we disrupt the
colonial legacy in our scholarship? How do we bridge the gap that exists between
Indigenous peoples and academia?

Another complicating factor is the wide range of disparate perspectives and
frameworks in different areas and countries. For example, because of the pre-
dominance of Holocaust memory and history in Germany, German memory cul-
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ture pertaining to colonialism is only just surfacing. There are public debates and
conflicts around statues and street names connected to colonialism and colonial
racism (like the Bismarck statue in Hamburg or the “M*strafie” in Berlin), issues
about the restitution and repatriation of museum items and collections (most fa-
mously, the Benin bronzes), and a recent, yet criticized, agreement between Ger-
many and Namibia regarding an acknowledgement of the genocide of the Herero
and Nama peoples between 1904 and 1908. Nordic and Scandinavian colonialism
is largely absent from public discourse in the rest of Europe, just as it is within
Scandinavia, and colonial issues are rarely discussed, with the possible exception
of Indigenous land rights. And while some things are slowly changing, these
changes are predominantly limited to the academic sphere and to smaller activist
networks, while Scandinavian and Nordic majority societies do not perceive the
colonial past or present as a particularly pressing issue — potentially with the ex-
ception of Norway, where a Truth and Reconciliation Commission has delivered a
report on the historical relations between the Norwegian state and Saami and
Kvens/Norwegian Finns to the Parliament in 2023. In Canada, the situation is yet
different because of the country’s colonial legacy and ongoing colonial structures,
and, most importantly, their impact on the lived reality of Indigenous peoples. On
a wider societal scale, recent decades have seen increased reflection, awareness,
and dialogue concerning questions of colonialism and Indigeneity. This is re-
flected in the 2008-2015 Truth and Reconciliation Commission of Canada (Com-
mission de vérité et réconciliation du Canada) and its ninety-four calls to action in
response to the atrocities of the Canadian Indian residential school system, as
well as the more recent Land Back movement and related social and environmen-
tal justice efforts. That said, much work remains to be done.

The following discussion is an attempt to tackle some of the complex issues
surrounding the study of medieval Nordic colonialism while foregrounding pro-
ductive paths forward for working on the subject. It is an attempt to make trans-
parent some of the concerns with which we struggle in our work. This discussion
originated at a conference in Greifswald in February 2023. Some of these thoughts
and ideas were raised in response to individual papers; some emerged over din-
ner and a glass or two of wine. Some of these questions and concerns have also
found their way into various contributions in this volume (and other scholarly
work). We decided to conduct an experiment and reconstruct some of the discus-
sions in a Zoom meeting in September 2023, because we felt that these aspects are
all too often only discussed around conference coffee tables and do not find their
way into traditional academic writing. They are, however, a vital part of the
scholarly discussion, as we attempt to find a way forward in a contested and
highly topical field — between the two extremes of not being able to say anything
at all, and being completely oblivious to the realities of the societies we live in
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and our position within them. The transcript of the Zoom meeting has been edited
somewhat for clarity and readability.

We talk about various issues, such as positionality and the academic ego, en-
gagement with Indigenous sources, the usefulness of the term and concept “medie-
val,” and relations between scholars and Indigenous communities, with a general
focus on Greenland. All participants and the moderator work in different fields
and with different methods and terminologies, so specialists in each discipline will
probably miss specific key words or references to debates which have been going
on for years in their respective fields. The methodological issues we address need
to be considered by all scholars whose work addresses postcolonial and/or Indige-
nous areas and topics, but they are also highly personal matters, depending on our
backgrounds, nationalities, experiences, and attitudes. Including this transcript
within an academic volume seems both radical and obvious — radical, because we
rarely allow ourselves to be this personal in academia, and because we may regret
some or many of our current positions in a few years; obvious, because they are
such a hig part of every academic’s life, work, and worldview.

We hope that this text can be part of a way forward, of marking a status quo
and a position which is by no means permanent, but which is an expression of
how we situate ourselves in a quickly evolving and changing field. To be continued.

Discussion

13.09.2023, 13.00 CET

Cordelia: My first question to the three of you revolves around positioning oneself
and one’s research in a context and field. I think that especially in the fields of colo-
nial and postcolonial history and studies, this is radically different from the meth-
ods I learned when I studied history in the 1990s and 2000s, when the academic
ego was something entirely different than what it is today. We were never encour-
aged to discuss our own incentives or motives, or why we do what we do, and I
have a feeling that this is about to change radically and that people are much more
open and attentive to discussing how what we do is related to who we are. So —
who are you and where do you situate yourselves and your research?

Tim: I can start. My name is Tim and I am from the country known as Canada. At
the moment, I live in London in the UK, though I have moved around a lot in my
adult life. I situate myself very much as a scholar of Old Norse and Old Icelandic
literature, this is primarily what I work on, and I am also part of a new genera-
tion of scholars questioning how we can and should do things differently in our
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research. This means no disrespect to the generations of incredible scholars who
have come before us, as we stand on the shoulders of giants, but as scholars we
should always be seeking improvement. I am trying to improve and do better by
recognizing the history of colonial violence around the world and specifically the
ways in which Medieval Studies is implicated in this history. Similarly, I am ques-
tioning how we can envision, think about, and frame history differently by incor-
porating multiple and different and more diverse perspectives, narratives, and
experiences.

I would certainly like to become more aware and more informed, but I do
not think you can change your position, your positionality, and your situatedness
in relation to your work, as this is predetermined. There is the possibility of doing
your homework to learn and strive to do better and educate yourself. Historically,
in a lot of scholarship there is this ingrained sense that you can be objective and
that who you are does not impact the work or research that you do. However, I
think it impacts upon it at every level and in every way, related to your life expe-
riences and identities, your histories, your family, your workplace, your privi-
leges, the languages you speak, and your motivations. All these aspects impact
what you say and write and even the words you choose and the view that you
have of the world. It is so peculiar to me that this obvious fact has been somewhat
rejected in academia for so long and that there is still a tendency to write as if
our work is based on “truth,” when this truth actually differs from one person to
the next.

Maya Sialuk: My name is Maya Sialuk and I am actually from Greenland where I
am sitting right now. I am not a trained scholar and I come from outside of the
academic world, but I work in the academic world. I do research on the intangi-
ble culture of Inuit in Canada, Alaska, and Greenland, and in Russia.

I am like very many other Greenlandic people with mixed backgrounds. My
father is Danish and my mother is Greenlandic, and so my childhood home was
like a tiny version of the society outside. We had the White man at the end of the
table deciding which cultural aspects were acceptable in the home, what Green-
landic foods we could eat, and where and when we could speak Kalaallisut,
which was confined to the kitchen. Certain Greenlandic foods were not allowed
in the house, while others were, and cultural aspects like these magic songs for
children that follow us our entire lives were not allowed. Cultural aspects were
divided into acceptable and unacceptable spheres, much like it was organized
outside the home, too. I never questioned this, as this is how life and the world
were like when I was a child.

When I became older and had children of my own and pursued my research,
I asked myself why we were not questioning our postcolonial existence and the
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whole concept of knowing or not knowing whether you are living in this postcolo-
nial existence. I was preoccupied with these questions for quite a while, because
the awareness is growing stronger in Greenland, to the point of being obnoxious
and aggressive and perhaps not very constructive. With the non-awareness of the
past, that is how the world looked: like a harboured resentment or kind of anger,
but not in the sort of ways that it is expressed today.

How does this affect my research? Hugely, obviously. It was my world and
the world of those I do research on — and with, too. There are two aspects to my
work: I research, and I also use it in the practical sense, as I tattoo people with
the tattoos that I am researching. I am sitting down with all these individuals who
have these scars and these questions, and the identity issues are huge. As such,
the conversations around my research very much revolve around the questions
of who am I? Where am I? How am I? Somehow these questions have also been
beneficial to my own person in that — I hate the word healing, but I guess we are.
I also dislike the word journey; I am not going anywhere and I am sitting here.
Obviously, there is nevertheless some kind of healing aspect embedded in the
process of becoming what and where we are supposed to be. There is also a
whole side to this process where it goes too quickly and people do not become
whole but create a persona from the culture that is [being] rediscovered and re-
implemented in society.

I sit in-between these spaces and feel very calm about my own person now. I
am almost fifty-four and I do not question so much whether I am Danish or
Greenlandic or who I am: I am me, and I know who I am. Everybody I work with
is still questioning these aspects and I am watching the directions that my re-
search is taking on. “My child” (my research) is taken out into the world by other
people and in ways that sometimes seem unhealthy and create situations where
there can be a lot of resentment; for instance, when Timothy feels that he has to
ask for permission during his talk in Greifswald. And I ask myself, who of these
people will be the right ones to ask? We are still learning how to reimplement
culture, and we are confused, and we grab it at every chance we get, but it has no
form yet. There is just a lot of resentment — and so, who to ask? Indeed, I am
highly involved in my own work as a person.

Christian: My name is Christian Koch Madsen and I am the deputy director of the
Greenland National Museum and Archives [NKA]. I am also an archaeologist and
researcher at this institution. I have been working here permanently since 2015; I
first began here in 2006 as a student helper. I mention this because I was basically
trained by many of the people who I am now working with here. During this time
I have also been learning about what NKA sees as its objectives and important
points of research.



294 —— (ordelia HeB, Timothy Bourns, Maya Sialuk Jacobsen, Christian Koch Madsen

Cordelia: My name is Cordelia Hef3, Professor of Nordic History at the University
of Greifswald. I am German, and before I came to Greifswald in late 2017 I lived
in many different countries and places for longer or shorter periods. I am actually
quite new to the topic of colonialism and medieval colonialism, as previously I
mainly worked on medieval and contemporary antisemitism. These experiences
linger in the background of my work: being German and the grandchild of Nazi
perpetrators, as many people in Germany are, and working on antisemitism as a
non-Jewish person and coming from the side of the “perpetrator” — these are all
things I think about a lot when thinking about colonial contacts and relationships.
I recently returned from six months in Canada, which was mind blowing in terms
of the differences in how people from Europe and North America talk about colo-
nialism, both inside and outside of academia.

One of the issues we discussed was who “owns” Indigenous sources and who
has the right to use them — do White scholars have to ask permission? What if
this permission is not granted — and by whom? White academia has for centuries
been defining what historical sources are and has often deemed Indigenous
knowledge to be irrelevant. How do you deal with this heritage today?

Maya Sialuk: When it comes to asking for permission, what we would call “White
Academia” and “Indigenous groups” are often grouped as all the same. There is
no “I” in Indians and it is like we become one big lump of groups that are all the
same, that all think the same, that are all in the same state. That is obviously not
true. I know people are saying that they understand that Inuit and Amazonian
people are not the same, and of course, this is obvious. But also within our groups
we are different people. Depending on who you talk to you are going to get differ-
ent replies. I get yelled at a lot for being so involved in academia, as if I have gone
over to the enemy’s camp. And I think that academics were the ones to write
things down, and so I have to go into this camp. We are all different people, all of
us, also within the groups [i.e., White academics and Indigenous people].

Tim: I think it is crucial to not only question how to not be perceived as the
enemy camp, but also to actually actualize not being the enemy camp. I think a
lot of us sincerely have that hope, but it is not a straightforward path. And as you
say so importantly, what it means for one person is not what it means for an-
other. The question of permission or consent I posed at the conference came from
a place of wondering, “Who am I to be doing this specific research?” I am further
along now and have thought more aspects through and also talked to more peo-
ple. The general idea of permission or consent has become clearer to me as a mo-
bile thing: it is not like simply signing a document, yes or no, or saying that you
have the green or red light to pursue certain research, because one person could
be fine with the research and another person might not be. I therefore view this
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concept of consent and permission as a living thing: It is communal and con-
stantly evolving, rather than something which is static. If it is not just a “yes or
no” type of conversation, then I would imagine it should be open to feedback,
constantly. Always listening and evolving, being honest and transparent and
clear about who you are, what you are doing, and why. It also does not feel like it
is my place to say all of this, as I am not a part of the Greenlandic community and
I am a cultural outsider, which relates back to the question of asking for permis-
sion and consent. I understand that it is not as straightforward as a yes or no, and
so now I am asking myself the questions: What can I do from where I stand?
What should I do and what should I not do?

Maya Sialuk: The question is also “What can I do? What is culturally appropriate
for me to share with you?” For example, when people ask to be tattooed by me,
often White folk travelling around in the Arctic somewhere and they want to
have a souvenir from their trip but then they are terrified to ask me. Very ner-
vously, they ask if they are crossing any boundaries by being tattooed. And I say
that I can tattoo anyone that I want, but that there are certain things I cannot
tattoo on certain people and so I will not. But it is the thing of just having that
conversation. If we are talking about religion, for example, there are certain
things that are not mentioned and not talked about, that are protected within us
and that we do not share with outsiders, even though we can talk about every-
thing else around it. It does not have to be as black or white as “we can” or “we
cannot.” Instead, we have to adapt the conversation - in this case, to what Timo-
thy needs and what Maya can tell. It is ad hoc, depending on the situation and as
a living thing, right?

Christian: I have a lot to say to all of this. I think it is important to not draw battle
lines where they do not need to be. Also, because Greenland is and has its own
vibrant research community and research institutions, with a lot of investment
from many different people. The whole idea of asking for permission is not
wrong, but I think a better question to ask for this proposed mindset is, “Is this
useful to anybody?” The whole idea of getting permission could simply be to
reach out to different stakeholders and ask whether this is interesting to them,
and if some responses are positive then you have actually validated that your
work has meaning and that you can go ahead with it. The lived reality here is
that people actually want to know more about these things and they are happy to
have our side come in and invest and research certain things — but maybe not
everything. As long as there is a dialogue between you and them, as long as you
give something back, which is actually a recommended research strategy pertain-
ing to Greenland, now elaborated in the National Research Strategy. The strategy
reflects the wish of the Greenlandic population to ensure that researchers are
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doing research which interests people and that they leave something behind.
That is the main idea, and so you can work, talk, or think about this concept of
permission in a more structural way and then say that this is actually something
that people are talking about and are thinking about implementing as well. And
so there is an ongoing dialogue; you can start to open gaps in the battle lines and
start chatting instead.

My own way into this research and position has been a constant learning ex-
perience. Like Cordelia, I was taught nothing about postcolonial thought and [I
felt] there was just an open field for research. I made all the mistakes of all the
White male researchers before me. Working with people, especially working with
Greenlandic archaeologists whom I still work with, I realized that there are differ-
ent ways to go about conducting research. That was a long learning process, be-
cause I do have a Danish background and I did grow up in a little village on Fyn. I
took the mindset from that environment into a completely different environment,
and so there has been a complete and ongoing transformative process. That im-
pacts your work tremendously. Time is so important; the time you spend here,
and the engagement with the people also takes time. A lot of people come in [to
Greenland] to do research and they finish their research and then leave, because
that is how it works if you live in a different country — you only have a certain
amount of time and a certain amount of money. Where I actually see the transfor-
mation is in the “coming back” or sticking around and picking up on the same
and continuing to develop the more personal relationships, that in turn open up
for more dialogue. The main thing I learned early on is to “shut up and listen,”
and only once you have done this can you start talking. We are taught to research
differently in the rest of Scandinavia because if we are not the first ones to talk
then we will not be heard, and so we always just jump in with nonsense or “blah
blah blah.” It is often better to do it the other way around, and once you pursue
the more dialogical approach, I have actually found that people directly ask us
“Why don’t you research this because I would like to know that about my ances-
tors.” And so even though I am the symbol of colonialism in Greenland, being a
White Danish male, I will still get the result of someone saying that it “would be
nice to know something more about this” or “can you investigate this” particular
aspect. We can and we do have these openings, because there are only a few peo-
ple here and they are doing whatever it is they are doing. They are doing their
jobs, and so they are not going to do the research, but they want to know more.
We have to be constantly aware of the imbalances that exist in our relations with
one another, but then we have these openings to do really meaningful and valu-
able research, too - even if you are a White Danish male.
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Maya Sialuk: I do understand why Tim asked the question of consent, because
consent is very commonly used in Canada where he is from. For example, there
was a White Canadian student who wanted to do research on Sassuma Arnaa, the
mother of the sea, and there had been a whole discussion online on social media
regarding whether he actually had the right to do that. That seemed to be a Cana-
dian thing. I do not think that this discussion has reached Greenland in the practi-
cal sense yet. There is nevertheless a little bit of it present at the very surface of
the conversation. How to chase people away is by being very typically White
Male and using a million words. Speak with less words.

Tim: I agree and appreciate everything that is being said from both of you. It is
really valuable, insightful, and important. The responses that I sometimes get to
me doing this research are very interesting, and often people in academic settings
seem to be very dismissive of the ethical and political concerns that I have, some
of which we have discussed now. I try to explain that there is more to it; for ex-
ample, the colonial contexts of how the stories were recorded and collected by
Hinrich Rink Kaladlit okalluktualliait: Gronlandske Folkesagn, Nuuk 1859-63, the
ongoing legacy, and also everything that has happened in the past three centuries.
There seems to be a dismissal of my concerns about these colonial factors. Or
often I get a response that is more about how I cannot be doing this research at
all: I should not even be trying or even asking this. I feel like neither of these re-
sponses is the right way forward, as they are both too extreme, but they are very
common responses that I have received. I would argue that the more appropriate
path is a bit more nuanced. I get what Christian was saying about questions of
reciprocity, community interest, who benefits, and whether I am giving back as a
part of this process. There is also another way to move forward that I think we
are speaking to here. What Maya said about why not just be fierce and just do it; I
appreciated that and maybe I was going too far in being overly cautious and wor-
ried about stepping on people’s toes, or being too delicate or something. There is
this fear of reproducing the colonial encounter in some way, which is a very
scary thought. There is a way to be fierce and also cautious at the same time. I
remember you said that I was being respectful, which is good, but to be fierce as
well. Maybe there is a way to not lose that respectfulness and to keep listening
before over-speaking too much.

Maya Sialuk: Exactly. The respect and will to conduct this research is very strong
fuel for getting work done. Like with Christian, this includes making all these mis-
takes and learning from them, but to keep coming back and to actually be im-
mersed within the society and within the cultural work in this country. There is
something else about all of that, which is what we keep seeing in these communi-
ties with people coming and going — having immense respect for those that return
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or stay. They do not have to live here but they keep coming back to the world of
our culture. For instance, as researchers you can have archaeologists that do not
live here but they come here all the time, and the locals in the areas where they
work know them and are happy to see them. There is something about staying on
and not just visiting, taking, and leaving. One can be fiercely hanging on.

Tim: An ongoing commitment that is not just a brief passing moment or an aca-
demic trend, but something more meaningful.

Cordelia: You have covered a lot of aspects of where to go, the potential ways to
work on the topic, and ways we can work together. You have also mentioned a
few things to be wary of, both regarding what we can do wrong and also regard-
ing potential reactions from different groups. At this point I can share some im-
pressions I got at UBC in Vancouver, where they dedicate a lot of focus to the
decolonization of the curriculum and academia in general. Several indigenous
communities have lived in the Vancouver area since time immemorial, but the
Musqueam Nation (x¥mabk“ayam) is today located closest to UBC. This means
that the Musqueam community gets a lot of requests by UBC researchers having
them sign off on research plans, asking them whether certain aspects of their
teachings “are ok,” or they would like elders to attend their classes to help. There
are several First Nations in the area, but the Musqueam seem to receive most re-
quests of this kind because they are the closest, and thus are made representa-
tives of all the Indigenous peoples in the region. There are discussions regarding
on the one hand the wish to integrate Indigenous perspectives and on the other,
the question why they would have an interest in helping with research, probably
without being paid for it? I can fully understand the researchers’ awkwardness,
because how do you build these meaningful relations? For many of us, with the
exception of Christian and Maya who have been immersed in the community for
a long time, this is but one research topic among many others. Not everyone has
the opportunity to move to Greenland for a couple of years, or to Sdpmi or to an-
other colonized area, and put more long-lasting effort into the stay. What could
this “building meaningful relations” look like? It certainly cannot be a matter of
inviting Indigenous people to all of our conferences as tokens and claiming it is
therefore not a White dialogue. So what does “building meaningful relations with
Indigenous communities” mean, and how can we do it?

Christian: I think you are making a very important point, because we are cur-
rently seeing this research fatigue coming out of this, because today everybody is
thinking about these topics and about co-production of knowledge, and you al-
ready have this research fatigue in the communities. I think you have exactly the
right starting point: Whenever you have a research project, sit down with your-
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self and ask yourself, like Tim did, “Why am I doing this? For whom and how?
How do I want this to unfold?” And if it is unfolding somewhere else, impacting
on someone else, you should consider how the communities could be involved or
not. I mean, it is just a reflective process of thinking, and I think that alone is
something new in academia, because we have just been acting like “I have this
project idea, I will get funding then I will begin the project.” That is how we are
used to working. And at times, we still have to work like that because, as you say,
the local communities might say they are not even interested in participating be-
cause they find them completely irrelevant or they don’t have time to participate.
They, of course, have every right also to say “no.” It could be some climate or geo-
physical research in the lakes of their backyard. Perhaps they do not want to be
involved in that. And nor do they want to sign off on papers or collaborations just
to see the research having minimal impact on their daily lives. In that situation
you have to turn around and admit that “Okay, my project is mainly academic
and maybe I should not turn to the community, as in the small communities, but I
should turn to the local research community.” There is also Greenlandic research.
With that you can say, “Okay, my project is maybe more relevant for collabora-
tion with the university [Ilisimatusarfik], the nature institute [Pinngortitaleriffik],
or something similar,” and call it an academic project, because there is a lot of
that around as well and there should be room for it, too. But I think the whole
starting point is so important, like Tim’s thoughts of reflection for his starting
point, and yours as well, Cordelia, after being in Canada. You question “Is this
really the right way to do it?”

Cordelia: Is it possible that a lot of this “building relationships” actually amounts
to shovelling the work over onto the Indigenous communities instead of doing it
yourself?

Maya: That is sad.

Christian: As I said, a meaningful relationship could also be economic. If you are
conducting research in a small community and you are leaving some kind of eco-
nomic positive footprint, it is a meaningful relationship to the people living there.
Just be honest about it, you do not have to wrap it up in all kinds of fancy words.
If you get the sense that your project is maybe not something that people are
going to want to invest their time in, you can still contribute. By using and paying
for local services, paying other people like students, and asking them to partici-
pate in the research, that way they gain something by [you] being there. There
are multiple different ways to angle it, and it does not always have to be that we
have to sit in the sharing circle with everybody every time we do something, be-
cause people will get fed up with that, too.
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Maya Sialuk: Yes. Enough with the sharing circles, enough with the panel talks!
Jesus Christ! Include us - in outfitting systems, renting boats, and I don’t know —
there are a lot of ways to involve people in projects. But of course, you might not
have to rent a boat to go through Greenlandic myth. I understand that. Maybe
that should be an academic institution collaboration, rather than population [or
community] based.

Tim: I think it absolutely is, although it could be interesting to have that shared
and discussed at different community levels and to be open to that. On the sur-
face and just thinking about my project: I am an academic, and if I were to collab-
orate, it would probably be an academic collaboration, and hopefully there might
be other impacts that come out of that. The ones I have thought about are mostly
in terms of pedagogy and teaching and how we frame history. If there could be
positive outcomes for anyone in Greenland that would be something to priori-
tize — whether that is possible and to find that out.

Maya Sialuk: Also, in your particular project, which we also touched on in Ger-
many, there was the way you read the myth. There is an actual learning process
involved in reading them, understanding what it is that they are saying, and how
to do that. The majority of the population here do not know how to do it. Maybe a
result of all of this could also be a hint or guide as to “how do you understand
your myth.” How do you? If it should have any impact on the population and not
just the academic world, it could be that we try to ask what the myths are good
for, or whether they are stories, guidelines; asking how we understand their
whole setup and what is that all about? Why are they similar in language, even
when they come from different territories far from each other? What am I sup-
posed to get out of that? These kinds of questions, because how to understand the
myths has been forgotten in the population. They are difficult to read and they
are difficult to understand, because they come from a mindset that is not there
and that has been replaced. So how to get that back and how are you going to
do that?

Tim: I cannot.

Maya Sialuk: Exactly, and that is where your need for a partner who knows how
to do that comes in. I am not saying that this partner has to be Inuk. The foremost
scholar on these myths is a Danish woman. I hope she is still alive, because I am
trying to muster the courage to approach her. She is very old and she is amazing.
Her brain is amazing. She understands the myths, their purpose.

Cordelia: I think this is a good way to start talking about the sources we work
with. We have been talking a lot about the academic field and academic versus
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non-academic relations, mainly in Greenland and a little bit in Canada. Regarding
the sources, I think that it is quite obvious to all of us that the colonial view of
Greenland and other colonized areas was informed, on the one hand, by the colo-
nial mindset of the researchers, but also by a kind of methodological purism.
Looking at one kind of sources, reading them in a way they have always been
read, and understanding them in the same way. I was wondering, and this is very
much what Tim was working with: What is the way forward? For example, I per-
sonally think that in Viking-Age Studies there has been a lot of progress because
people stopped reading only the sagas, or only looking at material sources; there
was more dialogue and more inclusion of modern theories and terminology. Peo-
ple came to more modern and holistic understandings of, for example, processes
of religious change. Similar processes are taking much longer in other areas of
medieval studies, particularly in German-speaking academia. What do you think
about what we can do, or what needs to be done, and also where we are, regard-
ing these fields in Greenlandic history, Nordic history, postcolonial history? The
core of these questions is what do we do with Indigenous storytelling within the
framework of the sources that Western academia is used to working with?

Maya Sialuk: What I have experienced a lot when I deal with academia, which
was my recent experience writing for Oxford [The Oxford Handbook of the Ar-
chaeology and Anthropology of Body Modification], was that when I use my cul-
ture and the oral tradition as knowledge, as valid knowledge, it is automatically
called storytelling. I find that a little . . . hold on, I am not storytelling here. I am
using it as a knowledge bank and as a source that is as if not more valid than
Franz Boas, or whoever. But the moment I use my own culture as a source, it is
branded as storytelling. There is an attitude that storytelling is not something
true, is not something real - it is like fairy tales. Of course, that is an attitude to-
wards Indigenous knowledge that has to change.

Cordelia: If you cannot put a footnote on it as a reference, then it does not count.

Tim: This circles back so productively to that big question of removing the gap
between Indigenous peoples and academia, and of what sources are valid . . .

Maya Sialuk: It is just the fact that there is a thing called Indigenous research
methodology; shut up, we are people and we are doing the same thing you guys
are. I find it confining that the two things cannot go hand in hand. Make your
choice: are you doing Indigenous research methodology or are you using anthro-
pology references? Well, I am doing both, because they are both valid.

The way that you described Medieval Studies, Tim; it was actually not until I
sat in the same room as you in February that I realized that is how time is
counted in academia. In my work, I have never thought about how the Inuit
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myths that I work with are perhaps partly from medieval times. I do not count
time the same way as you and that in itself I find interesting, and as an interest-
ing point in this conversation about how we perceive history and how we present
it as comprehensible in timelines and such. I got involved with these topics be-
cause I cannot shut up.

Christian: I work with archaeology and mainly material culture. I have learned a
lot from, for instance, Maya — as you know, what we bring from my schooling and
academic schooling is a very functionalist view of things — since we do not have
any written sources. We do not. From the periods that we are looking at, they are
very few, and they do not address what we want to know today. When we then
start to learn how everything is connected through intangible cultural heritage and
see how it links to the material culture — that is when you say, “Oh my god!” I think
about that when I am interpreting material culture. It is a dialogue, what you are
talking about Cordelia, that I think is still super important, and where we can do a
lot - for instance, with Inuit archaeology, in the way we think about it. And then, of
course, also on Maya’s side, I will sometimes chat about something that changed
from where, or lived memory, because some of it goes a long way back. And we
can always chat about “What does that mean, then?” So I think there is a way for-
ward there.

Maya Sialuk: Maybe the gap really is between tangible and intangible culture,
where a lot of Indigenous knowledge is considered intangible culture, but we are
like, “It is reality!” Intangible culture is still a touchy subject somehow, it is not as
acceptable as the idea of “This is a pen, 2023, it is made of, by, for the purpose of,
etc.” Maybe we [Maya and Christian] use each other a lot, using our perspectives
on the same thing. For instance, a settlement: Christian will ask, “Why are the
doors turned this way and not that way?” And I will think, from the intangible
mindset, “Well, what was the time? Where in the religion are we? How does that
relate to where the doors are?” The museum exhibition downstairs from this of-
fice [in the NKA in Nuuk] is built with intangible stories that are not told. I have
had the archaeologists one by one downstairs going through it, and they were
surprised: they never saw it, never thought about it, they are so used to only look-
ing at the material stuff. But one cannot exist without the other . . . is that help-
ful, Tim?

Tim: I mean for me or for. . .?
Maya Sialuk: Well, I was joking. For you.

Tim: I think this dialogue is very helpful for me and I hope that what comes of it
will be helpful for readers as well.
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Cordelia: I think we are talking about two different things here. One is the general
tendency in Western academia not to see the value in Indigenous knowledge and
Indigenous ways of transmitting knowledge and, as Maya says, immaterial knowl-
edge and sources. I think we can all agree on that. That is a cultural problem and
that is something that we need to work on to understand this better. But I think
there is also this much more concrete problem that you have with the Norse set-
tlements in medieval Greenland, where there is material evidence, and there is
the saga literature, and a little bit of other written evidence. And then, if we try to
put Indigenous knowledge into it, we are left with the stories that are being re-
corded in a very problematic colonial setting and are being transmitted in a very
problematic way — we only have old translations of them, heavily edited, and so
on. I think my final question to all of you is to ask: Where are we at? Are we at a
point where we can actually bring these widely differing sources into a research
methodology? Or do we need a completely new way of recording this Indigenous
knowledge and making it available before we can work with it? What is your
take on this — where are we now?

Maya Sialuk: I think there has to be some recording first. My experience is that I
did the same research for thirteen years. I am very immersed in this subject. I am
not like you guys, having all kinds of projects — I only have this. When I talk to
people who are in the beginning of trying to understand the intangible culture,
religion, or, in my case, the tattooing practices of Inuit, there is still a lack of auto-
matic understanding of certain things, which I have because of my age. I am from
North Greenland, from a rural area, a hunting area. My upbringing helps me un-
derstand the material that I work with. If you are younger and you are brought
up somewhere else, for instance in Nuuk, you do not have that baggage with you.
And so that baggage would have to be recorded. Also, for instance, if Tim comes
to Greenland and starts discussing myths with people, it will not be very construc-
tive because it needs to be recorded how we understand them and what their
purpose was. They are regarded as stories because that is what we have learned
from the outsiders; they are just crazy stories and they have a difficult build up. I
am trying to remember what I was told about them; they do not have the norma-
tive build up. The normative obviously being a Western, Eurocentric way of tell-
ing a story. The Inuit myths do not seem to have a purpose. When I started
rereading them later, with the knowledge that I have from my own childhood
and upbringing and contact with the original religion, I was like, “Holy smoke!”
This is actually a guideline on how to be Inuk — how to Inuking — and what goes
wrong if we do not do it right and what to do to repair it if so. It is like a scripture,
but not regarded as such, not presented as such. Which is also why I am doubting
you will find anything, Tim, as in regards to a different narrative on the sagas.
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There is some material that would be interesting to look at in that regard, but
that is a different discussion. I feel that a lot has to be recorded, because we do
not know how to use our own knowledge yet. I am super generalizing for all In-
digenous people all over the world; I mean Greenlanders.

Tim: There is a series of stories in Rink’s collection that are said to deal with
Norse settlers in the medieval period and describe interaction and first contact
between Inuit Greenlanders and Norse visitors. I first encountered this collection
coming from a Saga Studies or Old Norse Studies perspective. In a lot of ways in
the field now, we are putting different traditions and conversations together with
one another, looking at Old Norse sources alongside Arabic sources, for example,
and as part of a larger movement of a more Global Middle Ages, where we are
not just looking at cultures in isolation but seeing the world in a more global and
multicultural way. Christian spoke earlier about making mistakes and certainly
that is a part of every learning process. The kind of questions I first asked when I
encountered these stories are the way I would naturally approach them, in-
formed by my background, and it is certainly not the way they would be experi-
enced or thought about in Greenland. How do we then work and develop a
framework, if we should even develop a framework, as outsiders reading these
sources? I do not think it is the way anthropologists used to record stories and
then publish them and share them with the world and . . .

Maya Sialuk: We were talking about, at some point, that I should try and read
those [stories]. I have possibly read them; I have read so much of the myths and
the legends, but without specific interest in that particular subject. I think that
perhaps the purpose of the stories of this meeting would be related to how to deal
with meeting outsiders and figuring out where the spirituality of these strangers
lies; how do we deal with it when we kill them? That is a big part of whether they
will take revenge, etc. I have a feeling that it will still be a story of how to deal
with the situation rather than it being a recording of a historical event, this meet-
ing. Do you know what I mean?

Tim: Yeah I do. One of the first questions I was asking was whether these stories
were historically accurate. I quickly realized this is not the right question for me
to be asking. This is ridiculous. I dismissed it, but it was an initial question coming
from my training, background, and fields. The question about time, which you
brought up at the beginning of the conversation, is so interesting here as well:
how the timelines do not operate in the same way. As a kind of “medievalist” — I
mean, Medieval Studies is the story of the Middle Ages — to ask, then: the middle
of what? The Classical period, Greek and Rome, and the Renaissance - this is not
an Inuit timeline.



A Way Forward? =—— 305

Maya Sialuk: No. When I go to the White side of my brain, I find “medieval” old
sounding, but when I go to the other, non-White side of my brain, I know that the
time of Rink’s recordings is quite recent. And the Norsemen feel recent, compared
to how we regard our history, and stay on in this place, not just Greenland but
with regards to the whole. So it was interesting to me, too. It never actually oc-
curred to me, until I was listening to all of you at the conference: this is new stuff,
but it sounds so old. I had a little battle in my head about it. What is the concept?
Which concept are we talking about? What is old? What is new?

Christian: I think we end up talking quickly about Tim’s project. I think it actually
is an amazing idea to work with this. That is why I have been giving it a lot of
thought, and put in comments [into the guiding document] as well. The thing is
that Tim is actually one step ahead, and so there should be a step before that, like
I wrote. Something that maybe could represent the way to move this field a little
bit is by going back. So, doing some sort of basic source-critical work, because we
have all been working with the published versions of Rink. That is what people
have been working with for 180 years now. But we must remember that there are
a lot of sources there, he transcribed them and merged them together when they
were too similar, but all of the original sources are still there; some of them in
Greenlandic and with information about who sent them and from where in
Greenland. Unravelling all of that would be the start to answering Tim’s ques-
tions. I think it is really good and for a long time I have wished that someone
would come to look at the sources again with different eyes and postcolonial per-
spectives, because it was set in stone for a long time that these stories were just
reflecting contemporary colonial-Inuit tensions. I think that may be true in some
way, but we also have to go back and look at the sources, but this time doing
source-critical work before something can really change the way we read them.

Maya Sialuk: So you do have to come here for a couple of years, Tim.
Tim: That sounds like a conclusion . . .
Maya Sialuk: One of us, one of us!

Christian: I had another point about these Indigenous research methodologies.
Because we talked about that earlier today and at the moment we are still fighting
this tension. And there are battle lines being drawn and we should just see how
that is happening. What we should be working with when we think of both re-
search and Indigenous peoples is first to create a demilitarized zone, where we
on each side put down “our guns” and start listening and talking. That is the first
step, and with time the demilitarized zone can then become a playground, right?
That is really how we want research to be and that is when I think cross-cultural
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research will explode, once we have turned the demilitarized zone into a play-
ground. I think the way to do that is to start with some of the things we have
done here, and actually how Tim has been going about starting his project. We
just have to find the way there; maybe we do not have all the answers, but I think
we are starting to ask the right questions.

Tim: We definitely do not have all the answers, but I think we are starting to ask
the right questions. We are asking, and we are also changing our questions, and I
think that is an important step in what is a long process which cannot be rushed.
It needs to be slowed down and taken one step at a time. The steps forward are
not just scholarly and academic in nature, but they are also based on being
friendly, and kindness, joy, and love, and there are other things that we need to
prioritize besides knowledge acquisition, things that are more important and so
that matter more — they matter the most. I think that would also be a part of that
way forward.

Cordelia: I think that sounds like something we all can agree on.

Maya Sialuk: Everybody loves love.
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